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This study aimed to investigate the effect of certain background variables (gender,
attending student club, newspaper reading, home residence, level of mother
education, and level of father education) on university students’ level of civic
engagement in university setting. The study also aimed to explore if there were any
significant differences among the three dimensions of civic engagement: students’
activism, exercising rights, and interest in politics. The study employed causal
comparative design and the sample involved 1074 undergraduate students who were
selected by stratified sampling from all faculties of a Turkish public university. The data
were collected by a self-developed Civic Engagement Scale and analyzed by Two-Way
MANOVA and One-Way Repeated ANOVA analyses. One-Way Repeated ANOVA results
indicated that there was a significant difference between the mean scores of three
dimensions of civic engagement. More specifically, the level of students’ activism was
significantly lower than the level of students’ exercising their rights and the level of
their interest in politics. On the other hand, there was no significant difference
between the level of students’ exercising their rights and interest in politics. Moreover,
Two-Way MANOVA results showed that all selected variables had a significant effect
on the three dimensions of students’ civic engagement.
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Bu c¢alismanin amaci, gesitli demografik degiskenlerin (cinsiyet, 6grenci kullplerine
katilim, gazete okuma, ¢ocuklugun gectigi yasam yeri, anne egitim diizeyi ve baba
egitim duzeyi) Universite 6grencilerinin Universite ortamindaki sivil katilim dizeyine
etkisini incelemektir. Ayrica bu calisma, 6grencilerin (1) aktifligi, (2) haklarini
kullanmasi ve (3) politikaya ilgileri olmak Uzere sivil katihmin Ug¢ boyutu arasinda
anlamh bir fark olup olmadigini ortaya ¢ikarmayl amaglamaktadir. Nedensel
karsilastirma deseninde tasarlanan bu arastirmanin 6rneklemi Turkiye’deki bir devlet
Universitesinin tim fakultelerinden tabakali 6rnekleme yoluyla segilmis olan 1074
lisans 6grencisinden olusmaktadir. Sivil Katilim Olgegi ile toplanan veriler iki yonlii ¢ok
degiskenli varyans analizi ve tek yonlu tekrarli 6lglimler varyans analizi ile analiz
edilmistir. Arastirma sonuglarina gore sivil katilim oOlgeginin U¢ boyutu arasinda
ortalama puanlari agisindan anlamli bir farklilik oldugu gériimistiir. Ogrencilerin
aktiflik ortalama puaninin, haklarini kullanma ve politikaya ilgi ortalama puanlarindan
anlamh bir sekilde daha disik oldugu anlagilmistir. Diger taraftan, Ogrencilerin
haklarini kullanma ve politikaya ilgi duyma ortalama puanlari arasinda anlaml bir
farkhhk olmadigi ortaya ¢ikmistir. Son olarak, sivil katiimin ¢ boyutu lzerinde tim
demografik degiskenlerin anlamli bir etkisinin oldugu gortlmustir.
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Introduction

In the Democracy Index formed by Economist Intelligence Unit (2015), Turkish democracy is rated as
hybrid regime ranked 97 out of 167 countries. The Democracy Index is comprised of five indicators:
electoral process and pluralism; civil liberties; the functioning of government; political participation; and
political culture (Economist Intelligence Unit, 2015).

“

Hybrid regimes “...constitute ambiguous systems that combine rhetorical acceptance of liberal
democracy, the existence of some formal democratic institutions, and respect for a limited sphere of
civil and political liberties with essentially illiberal or even authoritarian traits.” (Ottaway, 2003, p. 3).

The lowest score of Turkish democracy on the Democracy Index belongs to civil liberties with a score
of 2.94 out of 10. In addition, the political participation has a score of 5 and political culture has a score
of 5.63 out of 10. The highest score is indicated on electoral process and pluralism with a score of 5.67
out of 10 (Economist Intelligence Unit, 2015). From these statistics, it is evident that there is much to do
for better democratic standards in Turkish society as well as in all societies. To Dewey (1916), a
democratic society depends on the conditions securing equal participation of its members which could
be achieved mainly through education. As a result of their education, individuals display active
participation in social and political arenas and know their rights as well as responsibilities, which
contributes to the powerful democracy (GozubUlyluk-Tamer, 2011). Therefore, for such ideal individuals
who will help democracy flourish in their society, providing more education is commonly considered to
be an important footstep (Dewey, 1916; Glaeser, Ponzetto, & Shleifer, 2007; Lipset, 1959).

Historically thought to be for elite, higher education has seemed to become an important
mechanism of mass education that has a potential to empower democracy (Englund, 2002). It is widely
known for pioneering the discovery and dissemination of knowledge freely, so a university is much able
to push forward the process of enlightenment that democracy assumes because universities have the
role of guiding people about how to exercise their rights (Fiss, 2012) by rejecting the oppressions
deriving from anti-democratic attitudes. Turkish higher education has a centralized system of
governance which has been subjected to criticisms due to the limited autonomy of the universities (Celik
& Gur, 2014; Dogramaci, 2007). Throughout the history, the ruling parties and the administrative unit
(Higher Education Council) have been influencial mechanisms for universities in many regards such as
the assignment of presidents and deans by the higher governing units, the regulation of student
admissions, and the recruitment of new personnel (Higher Education Council, 1981). Even if all these
matters seem to be connected to the bureaucratic processes of universities themselves, certain
experiences such as the strict ban of student protests and expelling students and faculty members from
the universities, indeed, might have been affected by the centralized structure in Turkish higher
education system. All these indicate that in addition to the hybrid democracy structure of the country
itself, Turkish higher education has also much to do for the empowerment of democracy and democratic
atmosphere in Turkish universities.

Civic Engagement for Development of Democracy

The notion of democratic society can be improved by encouraging individuals to engage in decision
making and have an interest in public policy debates within the society (Caputo, 2005). This puts
forward the fact that civic engagement is instrumental to vibrant democratic society (Checkoway, 2001;
Checkoway & Aldana, 2013; Taylor, 2007) because the purpose of civic engagement in a democracy is to
pursue democratic ideals of justice and equality in a multicultural society (Einfeld & Collins, 2008). Civic
engagement is mostly associated with community service, collective action, active citizenship, political
involvement, and citizen participation in civic issues. Relying on its varied definitions, it involves both
individual/informal activities and collective/formal actions. Besides, it includes the involvement in
community activities as well as the involvement in political activities (Adler & Goggin, 2005).
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To understand how civic engagement is actually exercised in the world, it is important to consider its
indicators. These indicators could be community problem solving, active membership in a group or
association, regular voting, persuading others, contacting officials, protesting, e-mail or written
petitions, boycotting or buycotting, displaying signs, buttons, and stickers, campaign contributions
(Adler & Goggin, 2005), newspaper readership, group memberships, allowing others to speak (Dee,
2004), performing public service, participating in the political process, working with voluntary groups
(Downs, 2012), and so on. Further, Checkoway and Aldana (2013) distinguish among four forms of civic
engagement: grassroots organizing (e.g., employing protests and demonstrations, civil disobedience,
presentations in public proceedings, and formation of coalitions), citizen participation (e.g., voting in
elections and speaking at public hearings), intergroup dialogue (e.g., face-to-face structured discussions
about social identities such as gender, race-ethnicity, religion), and sociopolitical development (e.g.,
disempowered and marginalized participants’ building their own human capacity).

Globally, youth have an essential role in social change as active citizens. In return, civic engagement
helps to develop especially a young person’s sense of belonging and commitment, sense of self-identity,
independence, and self-esteem (Shaw, Brennan, Chaskin, & Dolan, 2012). Educational institutions have a
role to encourage the youth to be concerned with the well-being of others through developing the skills
and commitments that they need. By doing so, education helps to accumulation of social capital (Brisbin
& Hunter, 2003). However, many studies reported that the levels of civic engagement among youth are
far lower than desirable (Downs, 2012; Kahne & Sporte, 2008; Putnam, 2000; Sloam, 2014). For
instance, in their study, Keeter, Zukin, Andolina, and Jenkins (2002) found out that younger generations
are less engaged overall than average of four generations. Young people are less concerned about
politics and less interested in current events than the earlier generations. In particular, they show
participation in ways that matter to them, pointing out the fact that those initiatives often take place in
marginalized settings (Checkoway, 2012; Checkoway & Aldana, 2013).

The decline in the civic engagement might be attributed to the representative democracy type of the
20" century where civic engagement of individuals has been reduced to a lowest degree. The actions of
the individuals are mostly unable to go beyond voting. Thus, they do not have an active role in decision-
making mechanisms. Neo-liberal policies might also account for a less active citizenship. As a result, the
concept of representative democracy has overshadowed the concept of participatory democracy which
suggests democratic alternatives for the problems in democracies. However, civic engagement still
cannot be confined to voting behavior; rather, other civic engagement practices need to be promoted in
the modern societies (Doganay, Cuhadar, & Sari, 2007).

Considering the context of Turkey, STRATEJI|MORI, IRI (International Republican Institute) and ARI
movement conducted a project in 1999. As part of that project, Erdogan (2001) reported that civic
engagement has been a serious problem among Turkish youth. Further, he concluded that voting (62%)
was the mostly practiced way of civic engagement among young people while other ways of civic
engagement such as participating in the ‘lights off’ action, signing petitions, boycotting, protesting, and
so on were practiced at a far less degree. The results of the project also revealed that types of civic
engagement chosen by individuals could be explained by gender and level of education. As part of the
same project, it was asserted that young people are not contended with representative democracy.
Neither are they civically engaged because representative democracy does not provide the prerequisite
conditions which are mainly based on trust. Similarly, according to global youth wellbeing index, Goldin
(2014) also asserted that Turkey has a lower level of youth satisfaction, and therefore, a lower level of
civic engagement.

Comparing the study of 1999 and later the study of 2003, Erdogan (2003) reported that civic
engagement level of individuals showed an important decrease between these years. Despite this
decrease, voting was still the most common way of civic engagement among others. On the other hand,
it was highlighted that online protesting seemed to show an increase. In addition, as a result of the same
project, Carkoglu (2001) claimed that regional differences, gender, and level of education were
considered to be important factors for the civic engagement of youth. In the study of Turkey’s Values
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Survey, which is conducted every 5-year as part of the World Values Survey developed by Inglehart,
Esmer (2012) also found that civic engagement level of individuals decreased from 1990 to 2011,
especially showing a higher decrease after 2001. In their study with prospective teachers, Doganay et al.
(2007) also concluded that civic engagement level of the young was quite poor. Similarly, one of the
recent studies (Sener, 2012) in Turkish context also revealed that university students have a low degree
of civic engagement as well as lacking the knowledge of civic engagement. According to Doganay et al.
(2007), this situation mainly has its roots in the problematic perception of good citizenship since it still
does not imply an active citizenship in Turkish society.

Civic Engagement and Higher Education

The multifaceted link between higher education and responsible citizenship has been widely
discussed over the past two decades, both at institutional and individual level, since there is a common
belief that when undergraduate students become responsible citizens during their higher education, this
eventually serves for the society (Thornton & Jaeger, 2007). Educational practices enhance students’
knowledge of civics and politics, which, in return, improves the quantity and the quality of civic
engagement outcomes such as interest in politics, the ability to apply knowledge accurately, and a range
of civic and political commitments (Kahne & Sporte, 2008). In particular, attending higher education can
significantly lead to a better account of participation in civic activities after college (Ishitani & McKitrick,
2013). However, higher education is in a state of transformation in the past decades in most parts of the
world. While higher education institutions were dominated by relatively privileged minority, it moved
towards ‘mass’ higher education, fulfilling the function of serving the needs of knowledge economy and
knowledge society. This change has been subject to the criticisms mainly because of the claim that
higher education has been growingly captured by market values (Boland, 2008). While universities were
more concerned with education for citizenship in the past, they have digressed from their civic
commitments towards a more research-oriented mission today. As a result, higher education has been
blamed for not developing civic competencies (Checkoway, 2001). It is widely documented that
universities should be engaged with the real world while preserving their core identity (Downs, 2012).
Along with the ongoing debate and criticisms and the fact that the rates of civic engagement have
declined, the civic mission of higher education has come to the fore as the most central goal (Boland,
2008; Hurtado, Engberg, Ponjuan, & Landreman, 2002; Johnson-Hakim et al., 2013; Latimer, 2012;
Ostrander, 2004; Prentice, 2011).

Most people acknowledge that students should be educated to be active citizens but in reality,
colleges and universities are failing to practice the notion of civic engagement in their settings (Smith &
Fritschler, 2009). Although preparation of citizens is a primary concern of most higher education
institutions’ mission statements, strategic plans, websites, publications, and awards implicitly or
explicitly (Boland, 2008; Caputo, 2005; Kahne & Sporte, 2008), how they actually support the ways of
civic commitments that could work to maintain a democratic society remains limited (Kahne & Sporte,
2008). There are various approaches to develop civic engagement. On the one hand, majority of the
existing attempts to promote civic engagement suggest that formal coursework or experiential
education results in an individual who is more civically engaged. Therefore, volunteerism and
community service programs are considered to be significant on many campuses (Bryant, Gaston-
Gayles, & Davis, 2012; Caputo, 2005). On the other hand, in the past few years, individual student
engagement is not seen enough as it does not assure a commitment to civic engagement on the part of
the institution. That is, a sustained commitment to civic engagement must be intrinsic to all goals of an
institution and its institutional culture (Caputo, 2005) as the extent to which a campus supports its
students to be active citizens has strong bearings on enhancing their civic commitments and skills
(Barnhardt, Sheets, & Pasquesi, 2015). At this point, factors such as civic engagement programs, faculty
commitment, curricular emphasis on civic engagement, and institutional leadership are often essential
to the success of achieving the goal (Barnhardt et al., 2015; Caputo, 2005). Besides, campuses that strive
to alter their emphases need to ensure that these strategies are coherent with the institution’s culture
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(Thornton & Jaeger, 2007) as the campus climate and the organizational culture have an effect on
individuals’ beliefs and behaviors (Barnhardt et al., 2015; Thornton & Jaeger, 2007). O’Connor (2006)
also identifies two types of focus on civic engagement: individual and institutional. Individual focus pays
more attention to students’ civic engagement, service learning and community participation, dialogue
initiatives such as study circles and inter-group dialogues, and faculty as the agents of community-based
research. On the other hand, institutional focus is an extension of individual focus where the idea of
engaged campus is at the center. Moreover, according to Smith and Fritschler (2009), civic education in
higher education settings has three elements which are the curricular dimension, volunteerism, and the
extracurricular climate that students experience. Therefore, a higher education institution can start to
develop an effective approach by examining its curriculum, campus climate and off-campus student
activities, and by a continuous evaluation on how well the institution is doing each of these aspects.

Many studies point out the need to take civic engagement into account as an important element for
the development of social inclusion and identity. Therefore, it is important for all stages of education
systems to place the notion of civic engagement at the center of educational processes. In addition, the
decisions and actions taken by educational institutions directly influence the students who are the
internal stakeholders of the universities; therefore, civic engagement of students to the educational
processes seems to be a necessity for practicing democratic values and safeguarding their interests.
Drawing upon these reasons, we believe that studying civic engagement particularly in the higher
education context is a high priority issue since universities could function as participative spaces where
students could have an opportunity to practice democratic principles and civic engagement in the real
life settings. In addition, strengthening democratic practices is indicative of quality assurance efforts for
higher education; thereby, promoting civic engagement in university settings has been of great
importance. More specifically, civic engagement of university students is one of the core values of
European higher education as the democratic model of university and the students are seen as vital
potential mechanisms both in higher education and in society at large (European Commission, 2014). As
a candidate country for European Union, Turkey has agreed to participate in Bologna process and,
thereby is committed to align its higher education system with democratic practices. However, given the
general state of Turkish democracy which is reported to have a downturn trend (Economist Intelligence
Unit, 2015), it is unavoidable also for universities not to be affected by this situation. To illustrate, in her
study, Dlindar (2013) reported that the students of a leading Turkish public university called for much
freedom at school in terms of right to speak. Moreover, it was stated that students were avoiding from
sharing their opinions for the fear of being labeled, discriminated, and having political or ethnical
debates. Similarly, it was pointed out that they did not have any authority in the administrative
processes of the university and the administrators were quite inapproachable. In addition, students
were reported to perceive their roles as passive, forgotten, consumer, and compliant. All in all, based on
the perspectives of students, the findings of this study highlighted the need for a better university
where participatory democracy, ethical principles and practices, and independence would operate
effectively. In this respect, this study aims to unravel the positions taken by university youth in the case
of a public Turkish university by having a close look at their level of civic engagement in the university
setting. More specifically, this study seeks to answer the following research questions:

1. Is there any significant difference among university students’ level of activism, exercising rights,
and interest in politics?

2. What is the effect of certain background variables (gender, attending student club, newspaper
reading, home residence, level of mother education, and level of father education) on university
students’ level of civic engagement?
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Method
Design

This study employed causal-comparative design since causal-comparative studies aim to explore the
already existing causes or consequences of the differences among individuals (Fraenkel & Wallen, 2006).
In particular, considering the findings of the previous studies in the literature, the study investigated
whether certain categorical variables (gender, attending student club, newspaper reading, home
residence, level of mother education, and level of father education, see Table 1) had a significant effect
on the dependent variable (civic engagement, described as university students’ activism, exercising their
rights, and interest in politics in higher education context). In addition, the study also explored whether
there was a significant difference among the three dimensions of civic engagement.

Table 1
Descriptions of the Variables
Variables Descriptions %
Civic engagement Active participation in democratic practices -
Gender 1 =Female 51.70
2 = Male 48.30
Attending a student club 1 = Attending 39.70
2 = Not attending 60.30
Home residence (where 1 = Metropolitan 67.40
someone raised as a child) 2 = Others (small city, district, town, village) 32.60
Newspaper reading 1 = Regularly reading 86.90
2 = Not reading 13.10
Level of mother education 1 = Ranging from being illiterate to finishing high school 58.70
2 = Having any type of higher education 41.30
Level of father education 1 = Ranging from being illiterate to finishing high school 42.60
2 = Having any type of higher education 57.40

In selecting the independent variables and also deciding on the pairings of them, the study relied on
the theoretical foundations of the variables. First, according to Coleman (1988), the family background,
regarded as an important factor for understanding student achievement, is embedded in three different
constructs; financial capital, human capital, and social capital. Within this classification, human capital
involves parents’ education which is influential in the formation of cognitive skills of a child. Drawing on
this, “level of father education” and “level of mother education” were paired as related constructs in
this study. Second, depending on Bourdieu’s concept of habitus, which refers to the system of
dispositions and evaluations reflecting the actions of individual (Bourdieu, 1977), “newspaper reading”
and “home residence” were paired as another group of independent variables because the place of
residence is suggested to be a fundamental element that has an impact on individual’s dispositions and
evaluations. In other words, the place of residence has strong bearings upon the reproduction of social
structure and social capital (Bourdieu, 1993). In this respect, as Westley and Severin (1964) discuss the
profile of daily newspaper non-readers, the place of residence is closely related to the habit of
newspaper reading. Bearing all these in mind, “newspaper reading” and “home residence” were paired
together. Lastly, the remaining two independent variables, which are “gender” and “student club”,
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were, in a similar logic, paired together in the analysis as it was thought that there might be an
interaction between them on university students’ level of civic engagement.

Participants

The data were collected from 1074 undergraduate students who were selected from all faculties of a
Turkish public university through stratified sampling. Stratified sampling allowed for maintaining the
same proportion of students from each faculty in the sample as they are in the population (Fraenkel &
Wallen, 2006). Of the sample, 51.70 % of the participants were female and 48.30 % of them were male.
The age of the participating students ranged from 16 years to 28 years and above. The students were
from all classes of five faculties (preparation, first, second, third, fourth, and fifth year classes), and 4.90
% of the participants were from faculty of architecture, 15.90 % were from faculty of arts and sciences,
14.70 % were from faculty of economics and administrative sciences, 24.40 % were from faculty of
education, and 40.10 % were from faculty of engineering.

Data Collection Instrument

For data collection, a civic engagement scale was developed by the researchers. The items of the 5-
point Likert-type scale ranged from ‘never’ (1) to ‘always’ (5). In addition to demographical questions,
the scale included items related to students’ participation in civic activities. In the piloting of the scales,
first, the opinions of three experts were asked and the instrument was revised. Then, the pilot study was
conducted with 245 university students who were from the same public university. The exploratory
factor analysis of the civic engagement scale resulted in three factors which are ‘student activism’
(factor 1), ‘exercising rights in the university’ (factor 2), and ‘interest in politics’ (factor 3), with a
Cronbach’s alpha reliability of .83 for the total scale, .86 for factor 1 (e. g., ‘I participate in political
practices.’), .70 for factor 2 (e. g., ‘I participate in university course evaluation system.’), and .68 for
factor 3 (e.g., ‘I discuss political issues with my family and friends.”). The data were collected by the
researchers who visited all faculties of the university after obtaining the necessary permissions from
Human Subjects Ethics Committee and the university administration.

Data Analysis

In the current study, to compare the factors of civic engagement scale, One-Way Repeated Measures
of Analysis of Variance (ANOVA) was conducted. In addition, to examine the effect of certain
background variables on the level of civic engagement among university students, the data were
analyzed through Two-Way Multivariate Analysis of Variance (MANOVA) for each pair of categorical
variables (gender and attending student club; home residence and newspaper reading; level of father
education and level of mother education). Prior to the data analysis, the necessary assumptions were
checked and satisfied in each analysis. Besides, descriptive statistics were used to depict the profile of
the university students involved in the sample.

Findings

In reference to two research questions of the study, the findings are presented below under two
sections:

The Mean Score Comparisons of Dimensions of Civic Engagement

Is there any significant difference among the dimensions of civic engagement (university students’
activism, exercising their rights, and interest in politics)?
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A one-way within-subjects ANOVA was conducted to see the mean difference among the factors of
civic engagement (student activism, exercising rights in the university, and interest in politics). As the
sphericity assumption was not met, the Huynh-Feldt values were checked. The main effect of factors of
civic engagement was significant, F(1.86, 1990.43) = 842.50, p = .00, nz =.44. Therefore, it was
understood that 44% of the variance in the university students’ level of civic engagement was explained
by the factors of civic engagement, namely, student activism, exercising rights in the university, and
interest in politics (see Table 2).

Table 2

ANOVA Results
Source SS df MmsS F n’
Dimensions of civic engagement 757.09 1.86 408.13 842.50* 44
Error 964.22 1990.43 .48

*p<.05

Before comparing the factors of civic engagement, the alpha level was set at .016 by dividing .05 into
three which corresponds to the number of compared groups. Regarding the paired differences, there
was a significant difference between students’ activism (M = 2.03, SD = .86) and exercising their rights
(M =3.07, SD = .87). This demonstrated that students’ scores on activism were significantly lower than
exercising the rights, t (1073) = -33.670, p < .016. Similarly, a significant difference was found out
between students’ activism (M = 2.03, SD = .86) and interest in politics (M = 3.05, SD = .76). This
indicated that students’ scores interest in politics were also higher than their state of activism, t (1073) =
-41.649, p < .016. On the other hand, it was understood that there was no significant difference
between students’ exercising their rights and interest in politics (see Table 3).

Table 3
Paired Differences of Factors of Civic Engagement
I (Factors of Civic J (Factors of Civic Engagement)  Mean Difference (I-J)
Engagement)
Activism Exercising rights -1.04*
Interest in politics -1.02*
Exercising rights Activism -1.04*
Interest in politics .02
Interest in politics Activism -1.02*
Exercising rights .02*
*p<.016

The Effect of Background Variables on the Level of Civic Engagement

Do gender and attending a student club affect university students’ level of civic engagement
(student activism, exercising rights in the university, and interest in politics)?

The results of the Two-Way MANOVA (see Table 4) indicated that the interaction between gender
and attending a student club was not significant, F(3,1055) = .31, p > .05, n.s. On the other hand, the
main effect of gender on the combination of students’ activism, exercising their rights in the university,
and interest in politics was significant, F(3,1055) = 25.86, p < .05, n? = .07. Gender explained 7% of the
variance which indicates medium to large effect (Cohen, 1988). The main effect of attending a student
club on the combination of students’ activism, exercising their rights in the university, and interest in
politics was also significant F(3,1055) = 16.07, p <.05, n? = .04. Student club explained 4% of the variance
which indicates a small to medium effect (Cohen, 1988). Therefore, compared to gender, it was seen
that attending a student club had a smaller effect on the combined dependent variables.

Having done Bonferroni correction and dividing the alpha level of .05 into three, the univariate
analyses for each dependent variable were performed at the new alpha level of .016. The ANOVA results
indicated that gender had a significant and small to medium effect (Cohen, 1988) on students’ exercising
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their rights in the university (F(1,1057) = 32.02, p < .016, n? = .03, explaining 3% of the variance) and
interest in politics (F(1,1057) = 23.22, p < .016, n? = .02, explaining 2% of the variance). In addition, the
pairwise comparisons demonstrated that female students scored higher on exercising the rights in
university but lower on interest in politics compared to male students. However, gender had no
significant effect on students’ activism, F(1,1057) =.58, p >.016, n.s.

The ANOVA results also revealed that attending a student club had a significant and small to medium
effect (Cohen, 1988) on students’ activism (F(1,1057) = 38.91, p < .016, n? = .04, explaining 4% of the
variance) and their interest in politics (F(1,1057) = 33.36, p < .016, n? = .03, explaining 3% of the
variance). In addition, it had a small effect (Cohen, 1988) on students’ exercising their rights in the
university (F(1,1057) = 7.26, p < .016, n? = .01, explaining 1% of the variance). All these pointed out that
the level of civic engagement was higher on all dimensions for students attending a student club than
students not attending a student club.

Do home residence and newspaper reading affect university students’ level of civic engagement
(student activism, exercising rights in the university, and interest in politics)?

The results of the Two-Way MANOVA (see Table 4) indicated that the interaction between home
residence and newspaper reading was not significant, (F(3,1060) = 2.29, p > .05, n.s. However, the main
effect of home residence on the combination of students’ activism, exercising their rights in the
university, and interest in politics was significant, F(3,1060) = 2.57, p < .05, n? = .01. Home residence
explained 1% of the variance which indicates a small effect (Cohen, 1988). The main effect of newspaper
reading on the combination of students’ activism, exercising their rights in university, and interest in
politics was also significant, F(3,1060) = 18.41, p < .05, n? = .05. Newspaper reading explained 5% of the
variance which indicates a small to medium effect (Cohen, 1988). Thus, compared to home residence of
the students, it was seen that newspaper reading had a larger effect on the combined dependent
variables.

To examine the effects of home residence and newspaper reading on exercising rights in the
university and interest in politics, Bonferroni correction was done before the univariate analyses and the
new alpha level was set at .016 by dividing the alpha level of .05 into three. On the other hand, as a
remedy for the violation of the homogeneity of variance assumption for student activism, the alpha
level was first decreased to .04 and then divided into three. Thereby, the new alpha level was set at
.013. The ANOVA results indicated that home residence (being raised in metropol or others such as city,
district, town, and village) had no significant effect on students’ activism (F(1,1062) = .04, p >.013, n.s.),
exercising their rights in the university (F(1,1062) = 3.78, p >.016, n.s.), or interest in politics (F(1,1062) =
2.38, p >.016, n.s.). However, the results revealed that newspaper reading had a significant and small to
medium effect (Cohen, 1988) on student activism (F(1,1062) = 25.79, p <.013, n? = .02, explaining 2% of
the variance) and their interest in politics (F(1,1062) = 51.35, p < .016, n? = .05, explaining 5% of the
variance). Besides, it had a small effect (Cohen, 1988) on students’ exercising their rights in the
university (F(1,1062) = 7.38, p <.016, n? = .01, explaining 1% of the variance). The pairwise comparisons
demonstrated that the level of civic engagement was higher on all dimensions for students reading
newspaper than those not reading newspaper.

Do level of mother education and level of father education affect university students’ level of civic
engagement (activism, exercising rights in the university, and interest in politics)?

The results of the Two-Way MANOVA (see Table 4) indicated that the interaction between the level
of mother education and the level of father education was not significant, £(3,1062) = .37, p > .05, n.s.
On the other hand, the main effect of the level of mother education on the combination of students’
activism, exercising their rights in the university, and interest in politics was significant, F(3,1062) = 3.79,
p < .05, n? = .01. The level of mother education explained 1% of the variance which indicates a small
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effect (Cohen, 1988). The main effect of the level of father education on the combination of students’
activism, exercising their rights in the university, and interest in politics was also significant, (F(3,1062) =
3.02, p < .05, n? = .01, explaining 1% of the variance which indicates a small effect (Cohen, 1988).
Compared to the level of mother education, the level of father education had a similar effect size on the
combined dependent variables.

Having done Bonferroni correction and dividing the alpha level of .05 into three, the univariate
analyses for each dependent variable were performed at the new alpha level of .016. The ANOVA results
indicated that the level of mother education had a significant small effect (Cohen, 1988) on students’
activism (F(1,1064) = 8.67, p < .016, n? = .01, explaining 1% of the variance) and interest in politics
(F(1,1064) = 6.46, p < .016, n? = .01, explaining 1% of the variance). Furthermore, the pairwise
comparisons demonstrated that the level of civic engagement was higher on both dimensions for
students whose mothers had a degree in higher education than those whose mothers did not have a
degree in higher education. However, the results revealed that the level of mother education had no
significant effect on students’ exercising their rights in the university, F(1,1064) = .00, p >.016, n.s.

The ANOVA results yielded that the level of father education had a significant and small effect
(Cohen, 1988) only on students’ exercising their rights in the university (F(1,1064) = 6.75, p < .016, n? =
.01, explaining 1% of the variance). Furthermore, the pairwise comparisons demonstrated that the level
of civic engagement was higher on students’ exercising their rights in the university for the students
whose fathers did not have a degree in higher education than those whose fathers had a degree in
higher education. The level of father education had no significant effect on students’ activism, F(1,1064)
=1.65, p >.016, n.s. or on interest in politics, F(1,1057) = .18, p >.016, n.s.

Table 4
Multivariate and Univariate Analyses of Variance for Activism, Exercising Rights, and Interest in
Politics by Certain Background Variables

Univariate

Multivariate Activism Exercising Rights Interest in Politics
Source F n? F n? FP n? Fb n?
Gender (G) 25.86* .07 .58 n.s 32.02** .03 23.22%% .02
(S;‘;;je”t Cub 607 04 3301%* 04 7.26%* 01 33.36%* 03
G xSC 31 n.s.
Home 2.57* .01 .04 n.s 3.78 n.s 2.38 n.s
Residence
(HR)
Newspaper 18.41* .05 25.79%* .02 7.38%* .01 51.35%* .05
Reading (NR)
HR x NR 2.29 n.s
Level of 3.79* .01 8.67** .01 .00 n.s 6.46** .01
Mother
Education
(ME)
Level of 3.02%* .01 1.65 n.s 6.75%* .01 .18 n.s
Father
Education
(FE)
ME x FE .37 n.s

Note. Multivariate F ratios were generated from Wilk’s statistic for G x SC and ME x FE; from Pillai’s
statistic for HR x NR *Multivariate (G, SC) df = 3, 1055; *Multivariate (HR, NR) df = 3, 1060; *Multivariate
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(ME, FE) df = 3, 1062. *p < .05. °Univariate (G, SC) df = 1, 1057; "Univariate (HR, NR) df = 1, 1062;
®Univariate (ME, FE) df = 1, 1064. ** p <.016 /.013

Discussion, Conclusion, and Suggestions

This study, firstly, examined university students’ level of civic engagement by comparing its
dimensions which were student activism, exercising their rights, and interest in politics. Secondly, the
study investigated the effect of certain background variables on university students’ level of civic
engagement in relation to those three dimensions. The findings were discussed in reference to those
background variables including gender, attending a student club, newspaper reading, home residence,
level of mother education, and level of father education.

First of all, the findings of this study revealed that there was a significant difference between the
mean scores of three dimensions of civic engagement which are student activism, exercising rights in
the university, and interest in politics. More specifically, it was seen that the level of students’ activism
was significantly lower than either the level of students’ exercising their rights or their interest in
politics. On the other hand, there was no significant difference between the level of students’ exercising
rights and interest in politics.

The lower level of students’ activism is not surprising considering the history of student movements
in Turkey as well as the reactions against these initiatives over the past fifty years. Dinger and Kivilcim
(2014) argue that, lately, students in many universities in Turkey have been subjected to disciplinary
treatments by their universities for being involved in such actions as boycotting, protesting, speaking at
public hearings, and displaying posters; therefore, it is concluded that students are discouraged or
intimidated with being punished for engaging in such actions. The particular case of Turkey, indeed,
shows similarities with the general trend across the globe regarding the disengagement of the youth
(Sloam, 2014) to the issues such as signing petitions, boycotting, and protesting which are examples of
student activism (Erdogan, 2001). In other words, youth do not actively participate to decision making
mechanisms beyond voting (Doganay et al., 2007). For instance, the low level of political participation in
Turkey has been reported in the recent democracy index of Economist Intelligence Unit (Economist
Intelligence Unit, 2015).

The findings also showed that gender had a significant effect on university students’ level of civic
engagement. Regarding the dimensions of civic engagement, the study pointed out that there was a
significant difference between female and male students in terms of exercising rights and their interest
in politics. In particular, it was understood that female students exercised their rights more than male
students. This result is not surprising in this particular university considering its student profile. The
selected university, depending on the centralized university placement exam and high school CGPA
(cumulative grade point average), is composed of the top 1% of the students taking the exam across the
country (Dayioglu & Turut-Asik, 2007). Therefore, the entry into this particular university is highly
competitive. As a result, it is plausible that those students have the knowledge, skills, and dispositions
essential to participate in civic life; and thereby, can empower the essence of democracy much more
compared to their peers (Burns & Carpenter, 2008). In a similar fashion, the majority of the students in
this university come from Ankara and the western cities while the number of students coming from the
east and southeast, which are the poorer regions, does not exceed 5% of the student body (Dayioglu &
Tirlt-Asik, 2007). Building on this, these students are mostly from middle to high socioeconomic status
families who are likely to have positive attitudes towards education of women, encourage their
daughters to attend university, and invest more money and effort to have them get prepared for the
very competitive standard exams conducted for the selection of students. As a result, these students
might tend to exercise their rights in the university context through different ways such as participating
in university course evaluation system or exercising the right to information act. Especially considering
that there is a patriarchal and male-dominant societal structure in the country, which is evident from
the Global Gender Gap Index introduced by the World Economic Forum (WEF), it is apparent that these
characteristics of the selected university are quite unique. According to the Global Gender Gap Report
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2015 that concerns gender-based disparities, Turkey ranks 130 out of 145 countries with a score of .62
(WEF, 2015). Keeping in mind the opposite trend between the findings of this study and the country
statistics about gender gap, it is also a plausible explanation that the climate of this university may not
favor the male-dominant trend of the country.

However, female students’ level of interest in politics was significantly lower than male students. The
gender gap in political knowledge and interest in politics has been a focus of interest in the world as well
as in Turkey. It was concluded that politics was historically a male-dominated sphere from which women
were largely excluded. The picture is no different in Turkish context. The participation and interest of
women in politics have traditionally been low compared to those of men. To illustrate, only 14% of
deputies are women in the present Turkish Parliament (TBMM, 2015). At this point, Yayli and Eroglu
(2015) contend that the existing social gender inequalities in patriarchal countries such as Turkey have
strong bearings upon women’s low level of participation in political life. For instance, discussing the
women’s employment status in Turkey in relation to gender inequalities, Dedeoglu (2009) points out
that the rate of female employment in Turkey has been considerably lower than males in comparison to
the European Union countries and the rate of female inactivity has also been extremely high.
Considering the position of women from this perspective, it is evident that the political participation of
women has not been at a desired level and they have not been adequately represented in political life
compared to men (Caglar, 2011; Yayh & Eroglu, 2015).

Although the literature on women'’s political participation shows a gap between males and females
and demonstrates that women tend to participate less in political activities and are less politically
interested or represented in parliaments, feminist and other critical researchers consider this as a
gender determinism and argue that this thesis is, in fact, socially constructed given that women
experience segregation from males in everyday political activities no matter how interested they are in
politics (Sigauke, 2012).

The current study also demonstrated that attending a student club had a significantly positive effect
on all three dimensions of civic engagement. As it is widely documented in the literature, attending
student clubs, meetings, organizations are readily some of the important ways to empower civic
engagement as peer environments influence citizenship outcomes (Bryant et al., 2012) and these
settings allow individuals to interact with each other which may act as a catalyst for demonstrating a
higher level of civic engagement (Flanagan, Levine, & Settersten, 2009; Meyer, Tope, & Sowash, 2004;
Verba, Schlozman, Brady, & Brady, 1995).

The findings of the study pointed out that home residence had a significant effect on the
combination of all dimensions of civic engagement together. On the other hand, it was seen that it did
not have a significant effect on students’ activism, exercising their rights, and interest in politics
separately. That is, students who spent most of their life in a metropolitan area were not significantly
different from the students from small cities, districts, towns, and villages in terms of their level of
activism, exercising rights, and interest in politics. This result could be explained by the student profile of
this particular public university. As mentioned earlier, students are mostly from middle to high socio-
economic status families who have more liberal attitudes in Turkish context. It might be concluded that
family background and social capital of students from small cities, districts, towns, and villages show
some similarities with those of students from metropolitan areas.

This study also revealed that newspaper reading had a significant effect on all three dimensions of
civic engagement, namely university students’ activism, exercising their rights, and interest in politics. In
particular, students reading newspaper seemed to be more civically engaged on those three dimensions
than the ones not reading. This may stem from the fact that reading newspaper helps students to be
more aware of the issues in their particular setting since newspaper reading is believed to lead people
to be more interested in public and political issues. In addition, an individual following newspapers is
more likely to gain civic awareness and become involved in such practices as voting, volunteer work,
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attending organizational meetings, working on projects, participating in clubs, formal and informal
groups, and voluntary organizations (Jeffres, Lee, Neuendorf, & Atkin, 2007; Meyer et al., 2004).

To the other findings of this study, it was seen that level of mother education had a significant effect
on students’ activism and interest in politics, but no significant effect on exercising their rights. More
specifically, students whose mother had a degree in higher education had more inclinations towards
politics and activism than those whose mother did not have a degree in higher education. This might
result from the fact that such students are more likely to experience higher awareness about civic
culture promoted by better educated mothers in the family environment especially considering that
mothers take much responsibility in raising their children in many regards such as educating, and
thereby shaping the child as well as providing care and support (Ersoy, 2012). In comparison to
exercising rights, demonstrating activism and interest in politics seem to demand more intellectual
ability which might be fostered by a better educated mother. On the other hand, exercising rights seem
to cover actions which may not require much of intellectual ability to be underpinned by a better
educated mother as opposed to demonstrating activism and interest in politics.

In addition to level of mother education, level of father education also had a significant effect on the
combination of civic engagement dimensions, but separately it had a significant effect only on students’
exercising their rights. In particular, the students whose father did not have a degree in higher education
showed more tendency for exercising their rights than the ones whose father had a degree in higher
education. Such a difference among students may originate from the fact that less educated fathers may
not provide a wealthy or stable environment for their families. This hardship may lead an individual to
seek for and practice their rights much more than those who readily live in a higher socioeconomic
status presumably provided by better educated father. On the other hand, the opposite of such an
advantage may not lend itself to the encouragement of more sophisticated actions such as
demonstrating activism and showing interest in politics which can be considered at the higher level of
the hierarchy of needs in comparison to an individual’s exercising their rights particularly for the sake of
securing more basic life standards.

The findings of the study offer insights into the ways of promoting civic engagement in the higher
education context which is believed to drive students’ civic inclinations and social change endeavors
primarily by the climate it offers to students as colleges and universities embody a common social
identity where students embrace characteristics of a social group, develop a social identity, and thereby,
hold relatively similar beliefs or actions (Barnhardt et al., 2015). It is obvious from the findings of the
study that participating in a student club significantly contributes to an increase in civic engagement
among youth in Turkish context. As the level of civic engagement is found to be crucial in the
development of democracy in a country, university administrations should provide more opportunities
for students to participate in decisions and social life through forming clubs so that they can socialize,
better tolerate the differences, belong to a group, feel secure, take responsibilities, collaborate (Kege,
2015), and thereby actively practice democracy in the university context. Given the low level of civic
engagement among Turkish youth as reported by many other studies (Doganay et al., 2007; Erdogan,
2001, 2003; Esmer, 2012; Sener, 2012), this issue is especially vital for Turkish universities. Furthermore,
as it is known that college experiences account for the political participation of college graduates and
the promotion of democracy (Lott I, Hernandez, King, Brown, & Fajardo, 2013) and they help students
become capable citizens (Barnhardt et al., 2015), students might also be encouraged to read
newspapers regularly through providing free newspapers in different locations of the university (e.g.
departments, dormitories) to help them gain more awareness on political issues of the country.

Along with the replication of this study in other university contexts, the future research might also
focus on the specific reasons of low level of civic engagement among university students through
collecting more in-depth data, particularly by triangulating the data with multiple instruments. Besides,
students’ level of civic engagement might also be examined in relation to the university atmosphere
(how democratic the university atmosphere is) to gain more insight in explaining the factors affecting
student activism and the development of democratic citizenship in higher education context.
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Tiirkge Siirimui

Girisg
Uluslararasi platformda olusturulan Demokrasi Endeksine gére (2015), Tirk demokrasisi karma rejim
olarak siniflandiriimis ve 167 llke icinde 97. sirada yer almistir. Demokrasi Endeksi beg kategoriden

olusmaktadir: se¢im sireci ve ¢ogulculuk; vatandas 6zgiirlikleri; devlet fonksiyonlari; politik katilim; ve
politik kiltir (Economist Intelligence Unit, 2015).

Karma rejimler “... liberal demokrasinin s6zde kabulli, bazi resmi demokratik kurumlarin varhgi, ve
aslen liberal olmayan hatta otoriter 6zellikler tasiyan ve sivil ve siyasi 6zgulrliiklere sinirli dlgide saygi
duyan muglak sistemlerdir.” (Ottaway, 2003, s.3).

Tark demokrasisinin Demokrasi Endeksindeki en diisik puani 10 Uzerinden 2.94 ile vatandas
ozgurlikleri kategorisindedir. Buna ek olarak, yine 10 lizerinden, politik katilim 5, politik kiiltir ise 5.63
puana karsilik gelmistir. En yiksek puan, 10 Uzerinden 5.67 ile se¢im siireci ve ¢ogulculuk kategorisinde
belirtilmistir (Economist Intelligence Unit, 2015). Bu istatistikler agikca gostermektedir ki diger tim
toplumlarda oldugu gibi Tirk toplumunda da demokratik standartlarin iyilestirilmesi konusunda
yapilacak c¢ok sey bulunmaktadir. Dewey (1916)’e goére, demokratik bir toplum, basarilmasi ancak
egitimle miimkdiin olabilecek, Gyelerinin esit katilimini glivence altina alan kosullara baghdir. Egitimlerinin
bir sonucu olarak, bireyler sosyal ve siyasi arenalarda aktif varlik gosterir ve haklari ile sorumluluklarinin
farkinda olurlar, bu ise giiglii bir demokrasinin olusumuna katkida bulunur (Goziiblyuk-Tamer, 2011).
Buradan hareketle, bulunduklari toplumda demokrasinin gelismesine yardimci olacak bu tiir ideal
bireylerin yetismesi icin daha fazla egitim imkani sunmak cok 6nemli bir basamak olarak kabul
edilmektedir (Dewey, 1916; Glaeser, Ponzetto, & Shleifer, 2007; Lipset, 1959).

Tarih boyunca toplumun seckin sinifi icin var oldugu duslinilen yiksekdgretim, demokrasiyi
giclendirme potansiyeline sahip kitlesel egitimin 6énemli bir mekanizmasi haline gelmistir (Englund,
2002). Yiksekogretimin temel rolinin bilginin kesfedilmesi ve 6zglirce yayilmasina oncilik etmek
oldugu dusltndldiginde universitelerin, anti-demokratik tutumlardan dogan baskilari reddederek
haklarini ifa etme konusunda insanlara rehber olma rolleri araciigiyla demokrasinin geregi olan
aydinlanma sirecini de ilerletmeye daha muktedir olacaklari agiktir (Fiss, 2012). Tirkiye'de
ylksekogretim sistemi, Universitelere sinirli 6zerklik taninmasina sebebiyet vermesinden dolayi
elestirilere maruz kalan merkezi bir yapiya sahiptir (Celik & Giir, 2014; Dogramaci, 2007). Ust ydnetim
birimleri tarafindan rektér ve dekan atamasi, 6grenci kabulleri ve yeni personelin ise alimi gibi bircok
alanda (Yuksek Ogretim Kurumu, 1981) iktidar partileri ve ydnetici birim (Yiksek Ogretim Kurumu) tarih
boyunca Universiteler igin etkili mekanizmalar olmuslardir. Bitiin bu konular daha ¢ok Universitelerin
kendi birokratik sistemleri ile ilintiliymis gibi gériinse de, 6grenci protestolarinin yasaklanmasi, 6grenci
ve Ogretim Uyelerinin (niversitelerden atilmasi gibi donem dénem yasanagelen tecriibeler aslinda
Turkiye'deki ylksekogretim sisteminin merkezi yapisindan etkilenerek de sekillenebilmektedir. Bitin
bunlar, Tirkiye'nin karma demokrasi yapisinin yani sira, yiksekégretim agisindan da demokrasinin ve
demokratik atmosferin gliclenmesi icin yapilmasi gereken daha ¢ok sey oldugunu géstermektedir.

Demokrasinin Gelisimi igin Sivil Katilim

Demokratik toplum anlayisi, bireylerin toplum igerisinde karar verme sireglerine dahil olmalari
cesaretlendirilerek ve kamuyu ilgilendiren politik tartismalara ilgi duymalari saglanarak gelistirilebilir
(Caputo, 2005). Bu, sivil katilimin dinamik bir demokratik toplum icin son derece gerekli oldugu gercegini
ortaya koymaktadir (Checkoway, 2001; Checkoway & Aldana, 2013; Taylor, 2007) ¢linki sivil katilimin
amaci, ¢ok kilturli bir toplum igerisinde adalet ve esitlik gibi demokratik idealleri sirdirmektir (Einfeld
& Collins, 2008). Sivil katilim, cogunlukla topluma hizmet, kolektif eylem, aktif vatandaslk, siyasi katilim
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ve vatandaslarin yurttaslikla ilgili konulara katilimi ile iliskilendirilir. Cesitli tanimlamalarina dayanarak,
sivil katilimin hem bireysel/resmi olmayan aktiviteleri hem de ortak/resmi eylemleri icerdigi sdylenebilir.
Ayrica, sivil katilim toplumsal aktivitelerin yani sira siyasi eylemlere katiimi da kapsamaktadir (Adler &
Goggin, 2005).

Sivil katihmin diinyada nasil uygulandigini anlamak igin sivil katilim gostergelerini gbz oniinde
bulundurmak 6nemlidir. Bu gostergeler, toplumsal sorun ¢dzme, bir gruba veya dernege aktif lyelik,
diizenli oy kullanma, digerlerini ikna etme, yetkililerle irtibata gegme, protesto etme, e-posta veya yazili
imza kampanyalari ylritme, boykot etme veya boykot edilen Griiniin satin alinmasina yonelik yapilan
anti-boykot, ¢ikartmalar, yaka igneleri veya dovizler/pankartlar tasima, kampanyalara katilma (Adler &
Goggin, 2005), gazete okuma, grup uyelikleri, digerlerinin sesini duyurmasina miisaade etme (Dee,
2004), topluma hizmet ¢alismalarina katilma, siyasi sureglere katihm, génulli organizasyonlarda ¢alisma
(Downs, 2012) gibi eylemlerden olusabilir. Ayrica, Checkoway ve Aldana (2013) sivil katilimi dort bélime
ayirir: tabandan gelen halk hareketleri (6rn., protestolar ve gosteriler, sivil itaatsizlik, durusmalarda
yapilan sunumlar ve koalisyon kurmak), yurttas katilimi (6rn., segimlerde oy kullanma ve durusmalarda
s6z alma), gruplar arasi diyalog (6rn., cinsiyet, irk-etnik kimlik, din gibi sosyal kimlik konularinda yiz yize
yapilan tartismalar) ve sosyopolitik gelisme (6rn., gligslzlestirilen ve oOtekilestirilen bireylerin kendi
topluluklarini insa etmesi).

Diunya capinda, aktif yurttaslar olarak gengler, sosyal degisim konusunda 6nemli bir role sahiptir.
Bunun karsiligi olarak, sivil katihm ise, geng insanlarin aidiyet ve sadakat, 6z kimlik, bagimsizlik ve 6z
saygi gibi konulardaki gelisimlerine yardimci olur (Shaw, Brennan, Chaskin, & Dolan, 2012). Bu baglamda,
gencleri baskalarinin refahi konusunda duyarli olmaya tesvik etme ve onlara bunun icin ihtiyag
duyacaklari sorumluluk ve yetenekleri kazandirma rolli egitim kurumlarina aittir. Bu sayede, egitim
sosyal sermayenin birikimine yardimci olur (Brisbin & Hunter, 2003). Ancak birgok calisma gengler
arasindaki sivil katilim dizeyinin istenenden ¢ok daha disik oldugunu belirtmektedir (Downs, 2012;
Kahne & Sporte, 2008; Putnam, 2000; Sloam, 2014). Ornegin; Keeter, Zukin, Andolina ve Jenkins (2002)
yaptiklari bir ¢calismada, incelenen dort neslin ortalamasina gére geng nesillerin sivil katilim diizeyinin
daha dusik oldugunu ortaya koymuslardir. Gengler, dnceki nesillere gore politika ve giincel olaylara
daha az ilgi duymaktadirlar. Ote yandan, kendileri icin &nem arz eden konularda katihm gésteriyor
olmalari ise bahsedilen girisimlerin cogunlukla genclerin kendileri ile iliskili bulmadiklari ya da
otekilestirilmis konularda gercgeklestiriimekte oldugunu gostermektedir (Checkoway, 2012; Checkoway &
Aldana, 2013).

Sivil katilimdaki diists, bireylerin sivil katihm diizeylerinin en alta gekildigi 20. ylizyil temsili demokrasi
bicimine atfedilebilir. Buna gore, bireylerin eylemleri g¢ogunlukla oy kullanmanin 6tesine
gecememektedir. Bu yizden de karar verme mekanizmalarinda bireyler aktif rol alamamaktadirlar.
Sonug olarak bu temsili demokrasi anlayisi, demokrasilerde olusan sorunlar icin yine demokratik
alternatiflere basvuran katilimci demokrasi anlayisini goélgelemektedir. Benzer sekilde, neo-liberal
politikalarin da daha disiik diizeyde bir aktif vatandaslik olusumuna etkisi oldugu bilinmektedir. Ote
yandan, sivil katilim kavramini oy verme davranisi ile sinirlandirmak mimkiin olmadigi icin diger sivil
katilim uygulamalarinin tesvik edilmesi de modern toplumlarda oldukg¢a 6nemlidir (Doganay, Cuhadar, &
Sari, 2007).

Turkiye baglami incelendiginde STRATEJI|MORI, IRl (International Republican Institute) ve ARI
hareketinin 1999 yilinda ylrGttigl bir proje dikkat cekmektedir. Bu projeden elde edilen bulgularin bir
parcasi olarak, Erdogan (2001) sivil katiimin Tirk gencleri arasinda ciddi bir problem oldugunu
belirtmistir. Bununla beraber, gengler arasinda en yaygin sivil katilim yénteminin oy kullanma (%62)
oldugu fakat “isik kapatma” eylemine katilma, imza kampanyasina katilma, boykot etme, protesto etme
vb. gibi diger sivil katilim yontemlerinin ¢ok daha az katiim oranina sahip oldugu gorilmdstir. Ayrica,
projenin sonuglari uyarinca, bireylerin tercih ettigi sivil katilim tirlerinin cinsiyet ve egitim diizeyine gore
degisiklik gosterdigi gorilmektedir. Bunlara ek olarak, genclerin temsili demokrasiden memnun olmadigi
ve ayrica temsili demokrasinin ¢ogunlukla glivene dayanan 6n kosullari saglayamamasindan kaynakl
olarak genglerin sivil katilimda da bulunmadiklari ifade edilmistir. Bunu destekleyecek nitelikte, Goldin
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(2014) de kiresel genglik refah endeksine gore, Tirkiye’deki geng nifusun tatmin oraninin ve dolayisiyla
sivil katiiminin daha disik dizeyde oldugunun altini gizmektedir.

1999 yilinda yurutilen bu ¢alismayi ve daha sonrasinda 2003’de yapilan ikinci bir calismayi kiyaslayan
Erdogan (2003), sozli gegen yillar arasinda bireylerin sivil katilim dizeylerinde 6nemli bir dusus
kaydedildigini belirtmektedir. Bu diisiise ragmen, digerleri arasinda en yaygin sivil katilim tirindn hala
oy kullanma oldugu gorilmastir. Diger yandan, cevrimici platformlarda yapilan protestolarda artis
oldugunun alti gizilmistir. Buna ek olarak, ayni projenin bir sonucu olarak, Carkoglu (2001) bélgeler arasi
farkhhklar, cinsiyet ve egitim dlzeyinin genclerin sivil katilimini etkileyen 6nemli faktérler oldugunu
belirtmistir. Bu bulgulara paralel olarak, Inglehart tarafindan gelistirilen Diinya Degerleri Anketinin bir
pargasl olan ve 5 yilda bir uygulanan Turkiye'nin Degerleri Anketinde, Esmer (2012) de bireylerin sivil
katim dizeylerinin 1990 ile 2011 yillari arasinda azaldigini, 6zellikle 2001’den sonra belirgin bir disus
gosterdigini ortaya koymustur. Benzer sekilde, aday 6gretmenlerle yaptiklari arastirmada Doganay vd.
(2007) de gencler arasinda sivil katilimin oldukga disiik oldugu sonucuna varmistir. Son olarak yakin
zamanda yapilan bir baska arastirmaya gore de (Sener, 2012) 6grencilerin hem sivil katilim diizeylerinin
disuk oldugu hem de bu konuda bilgi eksikliklerinin oldugu anlasiimistir. Doganay vd. (2007) gbre bu
durumun temel sebebi ise, Tirk toplumunda iyi vatandashk kavramina atfedilen anlamin problemli
olmasi ve hala aktif vatandaslik ile yakinhk gdstermemesidir.

Sivil Katihm ve Yiiksek6gretim

Yiksekogretim kademesinde Universite 6grencilerinin sorumluluk sahibi vatandaslar olarak
yetismelerinin uzun vadede topluma da etki edecegine iliskin yaygin bir inanistan dolayi ylksekogretim
ve vatandaslik arasindaki ¢ok yonli iliski son yillarda hem kurumsal hem de bireysel diizeyde yaygin
bicimde tartisilmaktadir (Thornton & Jaeger, 2007). Egitim, 6grencilerin vatandaslik ve politikaya dair
bilgilerini gelistirmekte, bu durum ise politikaya ilgi, sivil ve politik katima baglilik, edinilen bilgiyi dogru
bir sekilde uygulayabilme gibi cesitli sivil katim ¢iktilarinin niceliginin ve niteliginin iyilestirilmesine
katkida bulunmaktadir (Kahne & Sporte, 2008). Ozellikle yiiksekdgretim, bireyin yurttaslikla ilgili yer
aldig1 eylemlerin yiksekogretim sonrasinda da devamlilik géstermesi konusunda onemli bir etkiye
sahiptir (Ishitani & McKitrick, 2013). Ancak yliksekogretim diinyanin bir¢ok yerinde bir stredir dontisim
icindedir. Yuksekogretim kurumlari daha o6nceleri nispeten ayricalikli bir azinlik tarafindan domine
edilmisken, sonradan bilgi ekonomisi ve bilgi toplumuna hizmet etme fonksiyonunu gergeklestirmek
lizere “kitle” yliksekogretimine dogru kaymistir. Bu degisim, ylksekdgretimin giderek piyasa degerleri
tarafindan esir alindigi iddiasi nedeniyle elestiriye maruz kalmaktadir (Boland, 2008). Universiteler
gecmiste “yurttashk igin egitim” amacini daha fazla énemserken, bugiin, yurttaslik sorumlulugunun
disina ¢ikarak daha arastirmaya yonelik bir misyona yonelmislerdir. Sonug¢ olarak, bu durum
ylksekogretimin yurttaslikla ilgili yeterlilikleri gelistirmemekle suclanmasina yol agmistir (Checkoway,
2001). Oysaki, Universitelerin 6z kimliklerini korurken ayni anda gercek diinya ile de baglantili olmasi
gerektigi cokca ifade edilmistir (Downs, 2012). Siiregelen tartismalar, elestiriler ve sivil katilim
oranlarinin dislste oldugu gergegi ile birlikte, yliksekdgretimin yurttaslik misyonu en temel hedef olarak
one cikmistir (Boland, 2008; Hurtado, Engberg, Ponjuan, & Landreman, 2002; Johnson-Hakim et al.,
2013; Latimer, 2012; Ostrander, 2004; Prentice, 2011).

Ogrencilerin aktif vatandaslar olarak egitilmesi yéniindeki yaygin beklentiye ragmen, niversiteler
sivil vatandaslik kavramini hayata gecirme konusunda basarisiz olmaktadirlar (Smith & Fritschler, 2009).
Cogu vyiksekodgretim kurumunun amag ifadelerinde, stratejik planlarinda, internet sayfalarinda,
vayinlarinda ve odillendirme sistemlerinde iyi vatandas yetistirme konusu acik veya ortik bir bicimde
belirtilen temel hedeflerin arasinda yer almasina ragmen (Boland, 2008; Caputo, 2005; Kahne & Sporte,
2008) demokratik bir toplumun korunmasini saglayacak sivil katiim yollarini yliksekégretim kurumlarinin
gercek hayatta hangi yollarla destekledigi yontindeki bilgi oldukga sinirhdir (Kahne & Sporte, 2008). Sivil
katilmi gelistirmek igin cesitli yaklasimlar mevcuttur. Bir taraftan, sivil katihmi tesvik etmek adina var
olan yontemlerin ¢ogu verilen ddevlerin ve deneyimsel 6grenmenin sivil katilimi daha yilksek bireyleri
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beraberinde getirecegini ileri siirer. Bu sebeple, bircok Universitede gonillilik ve topluma hizmet
programlari son derece 6nemli kabul edilir (Bryant, Gaston-Gayles, & Davis, 2012; Caputo, 2005). Diger
taraftan, son birkag yilda, kurum adina baglayicihigl olmadigindan bireysel 6grenci katilimi tek basina
yeterli gorilmemektedir. Yani, sivil katilima uzun sureli baghlk ayni zamanda bir kurumun tim
hedeflerinin ve kurumsal kiltirinin esasini olusturmalidir (Caputo, 2005) ¢linkii bir Gniversitenin,
ogrencilerini aktif vatandaslar olmasi icin ne Olgiide destekledigi onlarin yurttashk baghliklarini ve
yeteneklerini gelistirmede ¢ok onemli bir yere sahiptir (Barnhardt, Sheets, & Pasquesi, 2015). Bu
noktada, sivil katilim programlari, 6gretim Uyelerinin gosterdigi baghlik, 6gretim programlarinda sivil
katiimin vurgulanmasi ve kurumsal liderlik gibi unsurlar da bu hedefe ulasmayi etkileyen &nemli
faktorlerdir (Barnhardt et al.,, 2015; Caputo, 2005). Bunun yaninda, Universitelerin kurumsal
stratejilerinin, Universitenin kurumsal kiltlrd ile de uyumlu olmasi gerekmektedir (Thornton & Jaeger,
2007) cunkd kurum iklimi ve kurum kilttriiniin de bireylerin inanglari ve davranislari lizerinde etkisi
oldugu bilinmektedir (Barnhardt et al., 2015; Thornton & Jaeger, 2007). O’Connor (2006) da sivil katilimi
iki sekilde tanimlamaktadir: bireysel ve kurumsal. Bireysel katihm, 6grencilerin sivil katilimina, 6grenmeyi
toplum hizmetiyle birlestiren ‘topluma hizmet yaklasimina, gruplar arasi diyaloglar ve ders calisma
gruplari gibi diyaloga dayali inisiyatiflere ve toplum bazl arastirmanin temsilcisi olarak 6gretim lyelerine
daha fazla 6nem verir. Ote yandan, kurumsal katilim, sivil katilimin pekistirilmis oldugu bir Gniversitenin
merkeze alindigi ikinci bir tur olarak bir anlamda bireysel odagin bir uzantisidir. Bunlara ek olarak, Smith
ve Fritschler (2009)’e gore, ylksekogretim ortamlarinda yurttashkla ilgili egitimin UGg 6nemli unsuru
vardir; egitim programiyla ilgili boyut, gondllilik ve ogrencilerin yer aldigi ders disi etkinlikler. Bu
unsurlar gbz 6éniinde bulunduruldugunda, bir yliksekogretim kurumunun etkili bir yaklasim gelistirmeye
baslamasi icin, oncelikle egitim programini, niversite ortamini ve 6grencilerin ders disi etkinliklerini
incelemesi gerektigi ve ayni zamanda bu boyutlardaki etkililigini dizenli bir sekilde degerlendirmesi
gerektigi soylenebilir.

Birgok ¢alisma, sosyal icerme ve kimlik gelisimi igin sivil katihmin énemli bir unsur oldugunun altini
¢izmektedir. Bu sebeple, egitim sisteminin bitln evrelerinde sivil katilim kavramini egitimin merkezi
haline getirmek olduk¢a 6nemlidir. Bunun yani sira, egitim kurumlari tarafindan yiratilen etkinlikler ve
alinan kararlarin oncelikle ve dogrudan (niversitelerin i¢ paydasi olan 6grencileri etkiledigi géz onlinde
bulunduruldugunda, 6grencilerin egitim sirecleri boyuncaki sivil katilimlarinin, demokratik degerlerin
hayata gecirilmesi ve kendi cikarlarinin korunmasi icin bir gereklilik oldugu aciktir. Universiteler,
ogrencilerin gercek hayatta sivil katiim ve demokratik ilkeleri uygulama firsatini bulacaklari katihimci
ortamlar goérevi gormekte ve ayrica demokratik uygulamalari giglendirmeleri yodniyle de
yiiksekogretimdeki kalite gilivencesi g¢alismalarina katkida bulunmaktadirlar. Dolayisi ile Gniversite
ortamlarinda sivil katilimin tesvik edilmesi biiyiik énem tasimaktadir. Universite dgrencilerinin sivil
katiliminin saglanmasi Avrupa yiiksekdgretim sisteminin temel degerlerinden biridir; ¢linkii hem toplum
hem de yliksekdgretim icin demokratik Gniversite modeli ve 6grenciler dnemli bir potansiyel olarak
gorulmektedir (European Commission, 2014). Avrupa Birligine tyelik icin aday tlke olan Tirkiye, Bolonya
sirecine katilmayr kabul ederek yiksekogretim sistemini demokratik uygulamalar dogrultusunda
sekillendirmek icin baghligini ortaya koymustur. Ancak Tiirk demokrasisinin genel durumuna iliskin rapor
edilen dusik degerler gz onlne alindiginda (Economist Intelligence Unit, 2015), Universitelerin de bu
durumdan etkilenmemesi zordur. Ornegin; Diindar (2013) ¢alismasindan elde ettigi bulgulara dayanarak,
onde gelen bir devlet Universitesindeki 6grencilerin okullarinda ifade 6zgirligline daha fazla yer
verilmesi icin cagrida bulunduklarini belirtmistir. Ayrica, 6grencilerin etiketlenme, ayrimciliga maruz
kalma ve siyasi veya etnik tartismaya girme korkusu nedeniyle fikirlerini paylasmaktan kagindiklarini
ifade etmistir. Benzer sekilde, 6grencilerin liniversite yonetim silreglerinde herhangi bir yetkiye sahip
olmadiklarini ve yoneticilerin 6grenciler tarafindan olduk¢a mesafeli ya da ulasilmaz bulunduklarini
sdylemistir. Bunlara dayanarak ise, 6grencilerin kendi rollerini pasif, unutulmus, tiiketen ve itaatkar
olarak algiladiklarini vurgulamistir. Sonug olarak, 6grencilerin gérusleri gcergevesinde bu arastirmanin
bulgulari katihmci demokrasinin, etik ilkelerin, uygulamalarin ve bagimsizligin etkili bir bicimde isleyecegi
daha iyi bir Universiteye ihtiyac oldugunun altini gizmistir. Tim bunlardan hareketle, sivil katilimin
ylksekogretim cercevesinde calisiimasi Oncelikli bir konu haline gelmektedir. Bu kapsamda, bu
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calismanin amaci Tirkiye'deki bir devlet Universitesindeki 6grencilerin sivil katihm dizeylerini yakindan
inceleyerek universite genclerinin mevcut durusunu ortaya ¢ikarmaktir. Arastirmada asagida belirtilen
sorulara yanit aranmigtir:

1. Universite &grencilerinin aktiflik, haklarini kullanma ve politikaya ilgi diizeyleri arasinda anlamli bir
fark var midir?

2. Cesitli demografik degiskenlerin (cinsiyet, 6grenci kullUplerine katilim, gazete okuma, ¢ocuklugun
gectigi yasam vyeri, anne egitim dlzeyi ve baba egitim diizeyi) Universite 6grencilerinin sivil katihm
diizeyine etkisi nedir?

Yoéntem
Arastirma Deseni

Bu arastirma, belli bir degisken acisindan gruplar arasindaki halihazirda var olan neden ve sonuglara
dayali farkliliklari ortaya koymayi amacladigi icin nedensel karsilastirma deseninde tasarlanmistir
(Fraenkel & Wallen, 2006). Alanyazinda daha 6nce yapilmis olan galismalarin bulgularina dayanarak,
arastirmada belirli kategorik degiskenlerin (cinsiyet, 6grenci kullplerine katilm, gazete okuma,
cocuklugun gectigi yasam yeri, anne egitim dizeyi ve baba egitim diizeyi, bkz. Tablo 1) bagimh degiskene
(sivil katihm: yliksekdgretim boyunca Universite 6grencilerinin aktiflik, haklarini kullanma ve politikaya
ilgi duizeyleri) anlamh bir etkisi olup olmadigi incelenmistir. Bununla beraber, arastirmada sivil katilimin
¢ boyutu arasinda anlamli bir fark olup olmadigi da ele alinmistir.

Tablo 1
Degiskenler
Degiskenler Tanim %
Sivil katilim Demokratik uygulamalara aktif katihm -
Cinsiyet 1=Kadin 51.70
2 = Erkek 48.30
Ogrenci kuliiplerine katihm 1 =Katiliyor 39.70
2 = Katilmiyor 60.30
Yasam vyeri (¢cocuklugun 1 = Buyuksehir 67.40
gectigi) 2 = Digerleri (kugUk sehir, ilge, kasaba, koy) 32.60
Gazete okuma 1 = Diizenli okuyor 86.90
2 = Hi¢c okumuyor 13.10
Anne egitim dizeyi 1 = Okuma yazma bilmeyen ila ortadgretim seviyesi arasinda 58.70
egitim derecesine sahip olan 41.30
2 = Yiuksekogretim derecesine sahip olan
Baba egitim dizeyi 1 = Okuma yazma bilmeyen ila ortadgretim seviyesi arasinda 42.60
egitim derecesine sahip olan 57.40

2 = Yiiksek6gretim derecesine sahip olan

Arastirmada, bagimsiz degiskenlerin belirlenmesinde ve ikili eslerin olusturulmasinda degiskenler ile
ilgili kuramsal temeller g6z ®niinde bulundurulmustur. ilk olarak, Coleman (1988)a gdre, &grenci
basarisini anlamada 6nemli bir faktor olan aile 6zge¢misi finansal sermaye, insan sermayesi ve sosyal
sermaye olmak lizere Ug farkli kavram icinde degerlendirilmistir. Aile 6zge¢misi ile iliskili olarak ele alinan

318



Sibel AKIN et al. — GCukurova Universitesi Egitim Fakiiltesi Dergisi, 45(2), 2016, 301-330

ve ¢ocugun bilissel becerilerinin olusumunda etkili olan ebeveyn egitimi, bu siniflandirma igerisinde
insan sermayesi kapsaminda yer almaktadir. Buradan hareketle, bu arastirma kapsaminda “baba egitim
diizeyi” ve “anne egitim diizeyi” birbiriyle iliskili kavramlar olarak eslestirilmistir. ikinci olarak, “gazete
okuma” ve “yasam yeri”, bireylerin eylemlerini yansitan yonelimler ve degerlendirmeler sistemi
anlamina gelen Bourdieu’nun habitus kavramina dayanarak (Bourdieu, 1977) diger bir bagimsiz degisken
grubu olarak eslestirilmistir. Buna gore, yasam yeri, bireyin yénelimleri ve degerlendirmeleri Gzerinde
onemli bir etkiye sahip olan 6nemli bir unsurdur. Diger bir ifadeyle, yasam yeri ile sosyal sermayenin ve
sosyal yapinin yeniden (retilmesi arasinda gigcli bir iliski vardir (Bourdieu, 1993). Bu anlamda, Westley
ve Severin (1964)’'in de galismalarindaki giinliik gazete okumayanlarin profiline dair yaptiklari tartismada
oldugu gibi, yasam yeri ve gazete okuma aliskanligi birbirleri ile yakindan iliskilidir. Tim bunlarin dikkate
alinmasiyla, “gazete okuma” ve “yasam yeri” degiskenleri birlikte eslestirilmistir. Son olarak, geriye kalan
iki bagimsiz degisken olan “cinsiyet” ve “Ogrenci kuliibii” de diger degisken ciftlerinde oldugu gibi,
aralarinda bir etkilesim olabilecegi ve bunun Universite 6grencilerinin sivil katihm dizeyine bir etkisi
olabilecegi diisiinilerek birlikte eslestirilmistir.

Katilimcilar

Nedensel karsilastirma deseninde tasarlanan bu arastirmanin 6rneklemini Tirkiye’deki bir devlet
Universitesinin tim fakultelerinden tabakali 6rnekleme yoluyla segilmis olan 1074 lisans Ogrencisi
olusturmaktadir. Tabakali drnekleme yoluyla, her fakilteden segilecek 6grenci sayisinin belirlenmesinde
o fakiltedeki 6grenci sayisinin ana kutle icindeki toplam 6grenci sayisina orani dikkate alinmis ve boylece
orneklem icinde de bu oranlarin korunmasi saglanmistir (Fraenkel & Wallen, 2006). Buna gore,
drneklemdeki kiz dgrencilerin orani %51.70, erkek 6grencilerin orani ise %48.30’dur. Ogrencilerin
timiinin yas araligi 16 ila 28 ve Ustiidiir. Ogrenciler, bes ayr fakiiltenin biitiin siniflarindan (hazirlik,
birinci, ikinci, Gglinct, dordiinci ve besinci siniflar) segilmistir. Katihmcilarin %4.90"1 mimarlik, %15.90’1
fen-edebiyat, %14.70’i iktisadi ve idari bilimler, %24.40"1 egitim ve %40.10’u mihendislik faklltesindeki
o6grencilerden olugsmaktadir.

Veri Toplama Araci

Veriler arastirmacilar tarafindan gelistirilmis olan Sivil Katilim Olcegi ile toplanmistir. Bes maddelik
Likert tipi 6lcekteki maddeler ‘higcbir zaman’ (1) ve ‘her zaman’ (5) araliginda degismektedir. Olgek,
demografik sorular ve 6grencilerin yurttaslikla ilgili eylemlere katihmui ile ilgili maddelerden olusmaktadir.
Uzman gorisleri alindiktan ve gerekli diizeltmeler yapildiktan sonra ayni liniversiteden 245 6grenci ile bir
pilot calisma yapilmistir. Agiklayici faktér analizi sonuglarina gére Sivil Katilim Olgegi’ndeki maddeler (1)
aktiflik (6rn., “Politik kampanyalara katilinm.”), (2) haklarin kullanimi (6rn., “Ders degerlendirme
anketlerini doldururum.”) ve (3) politikaya ilgi (6rn., “Politik konulari ailem ve c¢evremdekilerle
tartisirim.”) olmak tzere (¢ boyutta toplanmistir. Glvenirlik katsayisi, 6lgegin tamami icin .83 iken birinci
faktor icin .86, ikinci faktor icin .70 ve Uglincl faktor icin .68 olarak bulunmustur. Veriler, arastirmacilar
tarafindan Universite yonetimi ve Uygulamali Etik Arastirma Merkezinden gerekli izinler alindiktan sonra
tum fakdlteler ziyaret edilerek toplanmistir.

Veri Analizi

Elde edilen verilerin analizinde Sivil Katiim Olcegi’nin boyutlarini karsilastirmak icin tek yoénli tekrarh
6l¢limler varyans analizi yapilirken, demografik degiskenlerin sivil katilimin ¢ boyutu lzerindeki etkisini
incelemek icin ise iki yonli ¢ok degiskenli varyans analizi yapilmistir. Veri analizleri dncesi her bir analiz
icin gerekli varsayimlarin saglanip saglanmadigi kontrol edilmis ve varsayimlarin karsilandig
gorulmistir. Bununla beraber, 6rneklemde yer alan Universite 6grencilerinin profilini tanitmak igin
betimleyici istatistik yontemleri kullaniimistir.
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Bulgular

Calismada belirtilen iki arastirma sorusuna dair bulgular iki b6liim altinda asagida sunulmustur:

Sivil Katilm Boyutlarinin Ortalama Puanlarinin Kargilastiriimasi

Universite égrencilerinin aktiflik, haklarini kullanma ve politikaya ilgi diizeyleri arasinda anlamh
bir fark var midir?

Sivil katilim faktorleri (aktiflik, haklarini kullanma ve politikaya ilgi) arasindaki ortalama puan
farklarini incelemek igin tek yonli tekrarh élglimler varyans analizi yapilmistir. Sphericity varsayiminin
saglanmadigl durumlarda yapildigi Gizere, Huynh-Feldt degerleri dikkate alinmistir. Sivil katihm faktérleri
arasinda istatiksel olarak anlamli bir farkhlik oldugu goértulmustir, F(1.86, 1990.43) = 842.50, p = .00, r;z
=.44. Buradan hareketle, Universite 6grencilerinin sivil katihm dizeylerindeki varyansin %44’{iniin
aktiflik, haklarini kullanma ve politikaya ilgi olmak tzere sivil katihm faktérleri tarafindan aciklandigi
anlasiimistir (bkz. Tablo 2).

Tablo 2
Tek Yonlii Tekrarl Ol¢iimler Varyans Analizi Sonuglari

2

Kaynak SS Df mMS F n
(Kareler (Serbestlik (Kareler (Kismf Eta
Toplami) Derecesi) Ortalamasi) Kare)

Sivil katilim boyutlari 757.09 1.86 408.13 842.50%* A4

Hata 964.22 1990.43 .48

*p<.05

Bir sonraki asama olan sivil katilim faktorleri arasinda ortalama puan karsilastirmasi yapmadan 6nce,
alfa diizeyi kiyaslanan grup sayisina yani Uge béliinerek .05'ten .016’ya indirilmistir. ikili gruplar
arasindaki ortalama puan farkliliklari incelendiginde, 6grencilerin aktifligi ile (M = 2.03, SD = .86)
haklarini kullanmasi (M = 3.07, SD = .87) arasinda anlamli bir fark oldugu gériilmustiir. Ogrencilerin
aktiflik boyutundaki ortalama puaninin, haklarini kullanma boyutundaki ortalama puanindan anlamli
derecede diistik oldugu anlasiimistir, t (1073) = -33.670, p <.016. Benzer sekilde, 6grencilerin aktifligi ile
(M = 2.03, SD = .86) politikaya ilgisi (M = 3.05, SD = .76) arasinda da anlamli bir fark bulunmustur.
Ogrencilerin aktiflik boyutundaki ortalama puaninin, politikaya ilgi boyutundaki ortalama puanindan da
anlamh derecede diisiik oldugu gériilmistiir, t (1073) = -41.649, p < .016. Ote yandan, égrencilerin
haklarini kullanma ve politikaya ilgi ortalama puanlari arasinda anlamli bir fark olmadigi anlagiimistir
(bkz. Tablo 3).

Tablo 3
Sivil Katihm Faktérlerinin ikili Farklar

I (Sivil Katihm Faktorleri) J (Sivil Katilim Faktorleri) Ortalama Fark (I-J)
Aktiflik Haklarini kullanma -1.04*
Politikaya ilgi -1.02*
Haklarini kullanma Aktiflik -1.04*
Politikaya ilgi .02
Politikaya ilgi Aktiflik -1.02*
Haklarini kullanma .02*
*p<.016
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Demografik Degiskenlerin Sivil Katim Uzerinde Etkisi

Cinsiyet ve dgrenci kuliiplerine katihm égrencilerin sivil katilim diizeyini (aktiflik, haklari kullanma
ve politikaya ilgi) etkiler mi?

iki yonlii cok degiskenli varyans analizi sonuglarina gére (bkz. Tablo 4), cinsiyet ve dgrenci kullplerine
katim arasinda istatiksel olarak anlamli bir etkilesim bulunmamistir, F(3,1055) = .31, p > .05, n.s. Bir
sonraki asamada, her bagimsiz degiskenin bagiml degiskenlerin kombinasyonu (izerindeki temel etkileri
incelendiginde, cinsiyetin; aktiflik, haklarini kullanma ve politikaya ilgi kombinasyonuna anlamli bir etkisi
oldugu gérilmustir, F(3,1055) = 25.86, p < .05, n? = .07. Orta dizey ila genis ¢apl etki arasinda kabul
edilecek sekilde, cinsiyet, varyansin %7’sini agiklamistir (Cohen, 1988). Benzer sekilde, 6grenci
kuliiplerine katilimin da aktiflik, haklarini kullanma ve politikaya ilgi kombinasyonuna anlamli bir etkisi
oldugu anlasilmistir, F(3,1055) = 16.07, p < .05, n? = .04. Az ila orta derece etki arasinda kabul edilecek
sekilde, o6grenci kulubl varyansin %4’GnlG aciklamistir (Cohen, 1988). Sonug olarak, cinsiyetle
kiyaslandiginda 6grenci kuliiplerine katiim bagimh degiskenlerin kombinasyonuna daha az etki
etmektedir.

Bonferroni diizeltmesi yapilarak .05 olan alfa degeri lice béliindiikten sonra her bir bagimh degisken
icin yeni alfa seviyesi olan .016 degeri gozetilerek tek degiskenli analizler gergeklestirilmistir. Tek yonli
varyans analizi sonuglari cinsiyetin, 6grencilerin hem haklarini kulllanma (F(1,1057) = 32.02, p < .016, n?
= .03, varyansin %3’U) hem de politikaya ilgi (F(1,1057) = 23.22, p < .016, n? = .02, varyansin %2’si)
diizeyleri tzerinde anlaml ve 6te yandan disik ila orta diizey arasi bir etkisinin oldugunu gostermistir
(Cohen, 1988). Buna ek olarak, gruplar arasindaki ikili karsilastirmalar, kiz 6grencilerin haklarini kullanma
acisindan erkek 6grencilere gore daha yuksek fakat politikaya ilgi konusunda daha disiik bir ortalama
puana sahip oldugunu ortaya koymustur. Son olarak, cinsiyetin 6grenci aktifligi Gzerinde anlamh bir
etkisinin olmadigi gérilmistar, F(1,1057) = .58, p >.016, n.s.

Tek yonli varyans analizi sonuglari, 6grenci kulGbine katilimin hem aktiflik (F(1,1057) = 38.91, p <
.016, n? = .04, varyansin %4’G) hem de politikaya ilgi (F(1,1057) = 33.36, p < .016, n? = .03, varyansin
%3’U) dizeyleri Gizerinde anlamli ve diger taraftan duslk ila orta diizey arasi bir etkisinin oldugunu
gostermistir (Cohen, 1988). Bunlara ek olarak, 6grenci kulibine katiimin Universitede haklarin
kullanimina (F(1,1057) = 7.26, p < .016, n? = .01, varyansin %1’i) anlamh ve diisiik dizeyde bir etkisinin
oldugu gorilmistir (Cohen, 1988). Ayrica, gruplar arasindaki ikili karsilastirmalar, 6grenci kulibiine
katilan 6grencilerin ortalama puanlarinin katilmayanlara gore her li¢ boyutta da daha yiiksek oldugunu
gostermistir.

Cocuklugun gegtigi yasam yeri ve gazete okuma &grencilerin sivil katiim diizeylerini (aktiflik,
haklari kullanma ve politikaya ilgi) etkiler mi?

iki yonlii cok degiskenli varyans analizi sonuclarina gore (bkz. Tablo 4), cocuklugun gectigi yasam yeri
ile gazete okuma arasinda istatiksel olarak anlamli bir etkilesim bulunmamuistir, (F(3,1060) = 2.29, p > .05,
n.s. Her bagimsiz degiskenin bagimh degiskenlerin kombinasyonu (izerindeki temel etkisi incelendiginde
ise, cocuklugun gectigi yasam yerinin; aktiflik, haklarini kullanma ve politikaya ilgi kombinasyonuna
anlamli bir etkisinin oldugu gérialmustir, F(3,1060) = 2.57, p < .05, n? = .01. Cocuklugun gectigi yasam
yeri varyansin %1’ini agiklamistir ki bu da diisiik diizeyde bir etki anlamina gelmektedir (Cohen, 1988).
Gazete okumanin da, aktiflik, haklarini kullanma ve politikaya ilgi kombinasyonuna anlamh bir etkisinin
oldugu ortaya ¢ikmistir, F(3,1060) = 18.41, p < .05, n? = .05. Dustik ila orta diizey bir etkiye isaret edecek
sekilde, gazete okuma varyansin %5’ini acgiklamistir (Cohen, 1988). Sonug olarak, 6grencilerin
cocukluklarinin gectigi yasam vyeri ile kiyaslandiginda, gazete okumanin bagimh degiskenlerin
kombinasyonu lizerinde daha biiyik bir etkisi oldugu gorilmustar.

Bir sonraki asamada, hem cocuklugun gectigi yer hem de gazete okumanin 6grencilerin haklarini
kullanma ve politikaya ilgi diizeyleri Gizerindeki etkilerini incelemek icin gerceklestirilen tek yonli varyans
analizlerinden 6nce, ilk olarak Bonferroni diizeltmesi yapilmis ve alfa .05 seviyesi lice bolinerek yeni alfa
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seviyesi 0.16 olarak belirlenmistir. Ote vyandan, aktiflik boyutunda varyanslarin homojenligi
(homogeneity of variance) varsayimi saglanmamis oldugu igin bu durumda yapildigi lizere alfa diizeyi
once .04’e indirilip daha sonra Uge bolinmustiir. Dolayisi ile aktiflik boyutu igin yeni alfa diizeyi .013
olarak belirlenmigstir. Tek yonlG varyans analizi sonuglarina gore, ¢ocuklugun gectigi yasam yerinin
(buyuksehir ya da kuigik sehir, ilge, kasaba ve koy gibi digerleri) 6grencilerin aktifligi (F(1,1062) = .04, p >
.013, n.s.), tniversitede haklarini kullanma (F(1,1062) = 3.78, p >.016, n.s.), veya politikaya ilgi (F(1,1062)
=2.38, p >.016, n.s.) Gizerinde anlamli bir etkisinin olmadigi anlasiimistir. Diger taraftan, sonuglar, gazete
okumanin aktiflik (F(1,1062) = 25.79, p < .013, n? = .02, varyansin %2’si) ve politikaya ilgi (F(1,1062) =
51.35, p < .016, n? = .05, varyansin %5’i) duzeyleri tizerinde anlaml ve disik ila orta diizeyde bir
etkisinin (Cohen, 1988) oldugunu gostermistir. Bunlara ek olarak, gazete okumanin 6grencilerin
Universitede haklarini kullanma (F(1,1062) = 7.38, p < .016, n? = .01,varyansin %1’i) diizeyi Uzerinde
anlaml ve 6te yandan dislk bir etkisinin oldugu anlasiimistir (Cohen, 1988). Gruplar arasindaki ikili
karsilastirmalar, gazete okumayan 6grencilere kiyasla gazete okuyan 6grencilerin ortalama puanlarinin
her (¢ boyutta da daha yuksek oldugunu ortaya koymustur.

Anne egitim diizeyi ve baba egitim diizeyi iiniversite égrencilerinin sivil katilim diizeylerini (aktiflik,
haklari kullanma ve politikaya ilgi) etkiler mi?

iki yonli ok degiskenli varyans analizi sonuglari (bkz. Tablo 4), anne egitim diizeyi ve baba egitim
diizeyi arasinda istatiksel olarak anlamli bir etkilesimin olmadigini géstermistir, F(3,1062) = .37, p > .05,
n.s. Her bagimsiz degiskenin bagimli degiskenlerin kombinasyonu Gzerindeki temel etkisi incelendiginde
ise, anne egitim dizeyinin; aktiflik, haklarini kullanma ve politikaya ilgi kombinasyonuna anlamli bir
etkisinin oldugu anlasilmistir, F(3,1062) = 3.79, p < .05, n? = .01. Disuk dizeyde bir etki ile (Cohen, 1988)
anne egitim diizeyi varyansin %1’ini agiklamistir. Benzer sekilde, baba egitim diizeyinin de aktiflik,
haklarini kullanma ve politikaya ilgi kombinasyonuna anlamli bir etkisinin oldugu goérulmdstir, (F(3,1062)
=3.02, p <.05, n? =.01. Ayni sekilde, baba egitim diizeyi de disik bir etki ile varyansin %1’ini agiklamistir
(Cohen, 1988). Yani anne egitim dlizeyi ile baba egitim dlzeyinin bagimh degiskenlerin kombinasyonu
Gzerinde benzer biyuklukte bir etkisi oldugu gérilmustir.

Bonferroni diizeltmesi yapilarak .05 olan alfa degeri lice béliindiikten sonra her bir bagimh degisken
icin yeni alfa seviyesi olan .016 degeri gozetilerek tek degiskenli analizler gerceklestirilmistir. Tek yonli
varyans analizi sonuglari, anne egitim diizeyinin; aktiflik (F(1,1064) = 8.67, p < .016, n? = .01, varyansin
%1'i) ve politikaya ilgi (F(1,1064) = 6.46, p < .016, n? = .01, varyansin %1’i) diizeylerine olan etkisinin
anlamli ve dusuk bir etkisinin oldugunu gostermistir (Cohen, 1988). Ayrica, gruplar arasindaki ikili
karsilastirmalar, anneleri ylksekdgretim mezunu olan 6grencilerin ortalama puanlarinin anneleri
ylksekogretim mezunu olmayanlara gére hem aktiflik hem de politikaya ilgi boyutunda daha yiiksek
oldugunu ortaya koymustur. Ancak sonuglar, anne egitim dtizeyinin 6grencilerin haklarini kullanmasina
(F(1,1064) = .00, p > .016, n.s.) anlamh bir etkisinin olmadigini gostermistir.

ikinci olarak tek yénli varyans analizi sonuclari, baba egitim diizeyinin sadece dgrencilerin haklarini
kullanma (F(1,1064) = 6.75, p < .016, n? = .01, varyansin %1’i) diizeyine anlamli ve dusuk bir etkisinin
(Cohen, 1988) oldugunu ortaya koymustur. ikili gruplar arasindaki karsilastirmalar, babalari
yliksekdgretim mezunu olan 6grencilerin ortalama puanlarinin, babalari yiiksekdgretim mezunu olmayan
ogrencilere oranla haklarini kullanma boyutunda daha yliksek olduguna isaret etmistir. Diger taraftan,
baba egitim diizeyinin 6grencilerin aktifligine (F(1,1064) = 1.65, p > .016, n.s.) veya politikaya ilgisine
(F(1,1057) = .18, p > .016, n.s.) anlaml bir etkisinin bulunmadigi anlasiimistir.
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Tablo 4
Demografik Degiskenler Acisindan Aktiflik, Haklarini Kullanma ve Politikaya ilgi icin Cok Degiskenli ve
Tek Degiskenli Varyans Analizi Sonuglari

Tek Degiskenli
Cok Degiskenli Aktiflik Haklarini Politikaya lgi
Kullanma
Kaynak F n? [ n? g n? pb n?
*
Cinsiyet (C) 25.86* .07 .58 n.s 32'92 .03 23.22%* .02
OgrenCi * * %k k% %k 3k
Kulubii (OK) 16.07 .04 38.91 .04 7.26 .01 33.36 .03
Cx 0K 31 n.s.
Yasam Yeri 2.57* .01 .04 n.s 3.78 n.s 2.38 n.s
(YY)
Gazete 18.41* .05 25.79** .02 7.38** .01 51.35%* .05
Okuma (GO)
YY x GO 2.29 n.s
Anne Egitim 3.79* .01 8.67** .01 .00 n.s 6.46** .01
Duzeyi (AE)
Baba Egitim 3.02* .01 1.65 n.s 6.75** .01 .18 n.s
Duizeyi (BE)
AE x BE .37 n.s

Not. Cok degiskenli F oranlari, C x OK ve AE x BE icin Wilk istatistiklerinden, YY x GO igin Pillai
istatistiklerinden elde edilmistir *Cok degiskenli (C, OK) df = 3, 1055; °Cok degiskenli (YY, GO) df = 3,
1060; °Cok degiskenli (AE, BE) df = 3, 1062. *p < .05. *Tek degiskenli (C, OK) df = 1, 1057; ®Tek degiskenli
(YY, GO) df = 1, 1062; "Tek degiskenli (AE, BE) df = 1, 1064. ** p <.016 /.013

Sonug, Tartisma ve Oneriler

Bu calismanin amaci, dncelikle, sivil katilimin aktiflik, haklarin kullanimi ve politikaya ilgi boyutlarini
kiyaslayarak tniversite dgrencilerinin sivil katilim diizeylerini incelemektir. ikinci olarak, calisma, belirli
demografik degiskenlerin Universite 6grencilerinin bu g boyuttaki sivil katilimina etkisinin ne oldugunu
arastirmistir. Bu bolimde ise bulgular, cinsiyet, 6grenci kuliiplerine katilim, gazete okuma, cocuklugun
gectigi yasam yeri, anne egitim dizeyi ve baba egitim dlizeyi olmak lizere bu demografik degiskenlerle
baglantili olarak tartigilmistir.

Oncelikle, galismadan elde edilen bulgulara gore, sivil katilimin 8grenci aktifligi, tiniversitede haklarin
kullanimi ve politikaya ilgi olmak lzere bu li¢ boyutunun ortalama degerleri arasinda bir fark oldugu
gorulmistur. Bu farklar incelendiginde, 6grencilerin aktiflik ortalama puaninin, haklarini kullanma ve
politikaya ilgi ortalama puanlarindan anlaml bir sekilde daha disik oldugu anlasiimistir. Diger taraftan,
6grencilerin haklarini kullanma ve politikaya ilgi duyma ortalama puanlari arasinda ise anlamli bir farklilik
olmadigi ortaya ¢ikmistir.

Tirkiye'de tarih boyunca meydana gelen 6grenci hareketleri ve gectigimiz elli yilda bu girisimlere
karsi verilen tepkiler diisiintldiiglinde 6grenci aktifligi boyutunda sivil katilim dizeyinin dasiik ¢ikmasi
sasirtici degildir. Dinger ve Kivilcim (2014) Turkiye’deki birgok liniversitede 6grencilerin boykot, protesto,
halka agik alanlarda agiklama yapma, poster asma gibi eylemlere katildiklari igin disiplin islemlerine
maruz kaldigini ve cezalandiriima korkusu ile eylemlere katilma konusunda cesaretlerinin kirilmis
oldugunu belirtmektedir. Aslinda Turkiye'ye iliskin bu durum, genclerin, imza kampanyasina katiima,
boykot etme ve protesto gibi 6grenci aktifligi gostergesi olan (Erdogan, 2001) etkinliklere katilma
oraninin dislik olmasi anlaminda genel kiiresel egilimle benzerlik géstermektedir (Sloam, 2014). Diger
bir deyisle, gencler, oy kullanma hari¢ karar verme mekanizmalarina aktif olarak katilmamaktadir
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(Doganay et al., 2007). Bu anlamda, Turkiye’deki siyasi katihmin diisik olusu uluslararasi demokrasi
endeksinde de raporlanmistir (Economist Intelligence Unit, 2015).

Arastirmadan elde edilen diger bulgular, cinsiyetin 6grencilerin sivil katihm dizeyi tizerine anlamh bir
etkisinin oldugunu gostermistir. Sivil katihm boyutlari géz 6niine alindiginda, yapilan calisma, haklarin
kullanimi ve politikaya ilgi agisindan kiz ve erkek 6grenciler arasinda anlamli bir fark oldugunu ortaya
koymustur. Ozellikle, kiz &grencilerin erkek 6grencilere oranla haklarini daha fazla kullandig
anlasiimistir. Bu sonug, ¢alismanin yapilmis oldugu Universitenin 6grenci profili géz 6niine alindiginda
sasirtici degildir. Secilen Universitenin 6grencileri, liniversite segme sinavi ve lise agirlikli genel not
ortalamasina gore lilke genelinde sinava giren 6grencilerin en basarili %1’lik bolimiinden olusmaktadir
(Dayioglu & Turut-Asik, 2007). Bu yuzden, bu Universiteye giris oldukca rekabete dayalidir. Buradan
hareketle, bu 6grencilerin, akranlarina kiyasla, sivil hayata katihm igin gerekli olan bilgi, beceri ve
yonelimlere sahip olmasi ve bu sayede de, demokrasi ruhunu daha ¢ok glglendirebilmesi oldukca
makuldlr (Burns & Carpenter, 2008). Ayrica, bu Universitedeki 6grencilerin cogunlugu Ankara ve bati
illerinden gelmektedir; daha yoksul bolgeler olan dogu ve giineydogu illerinden gelen 6grenci orani ise
toplam 6grenci sayisinin %5’ini gecmemektedir (Dayioglu & Tirlt-Asik, 2007). Buna dayanarak,
ogrencilerin gogunun ayni zamanda kadinlarin egitimi konusunda olumlu bir tutuma sahip olan, kizlarini
tiniversiteye girmeleri konusunda cesaretlendiren ve girecekleri zorlu sinavlara hazirlanmalari igin daha
¢ok para ve c¢aba sarf eden bu orta ve yiksek sosyo-ekonomik diizeye sahip ailelerden geldigi
soylenebilir. Sonug olarak ise, bu 6grencilerin, Universite ders degerlendirme sistemine katilma veya bilgi
edinme hakkini kullanma gibi farkli yontemler yoluyla Universitede haklarini kullanma egilimlerinin
gelismis olmasi iddia edilebilir. Diinya Ekonomik Forumunun Kiresel Cinsiyet Ayrimi Endeksinde de yer
aldigi gibi, Glkemizin ataerkil ve erkek egemen bir toplumsal yapiya sahip oldugu gercegi gbz 6nilinde
bulunduruldugunda arastirma kapsaminda secilmis olan Universitenin bu 6zelliklere sahip olmasinin
olduk¢a benzersiz oldugu agiktir. Cinsiyet temelli farkliliklarla ilgilenen Kiresel Cinsiyet Ayrimi Raporu
(2015) uyarinca, Turkiye 145 dlke iginde .62 puan ile 130. sirada yer almistir (WEF, 2015). Bu ¢alismanin
bulgulari ve cinsiyet ayirimi ile ilgili Glke istatistikleri arasindaki zitlik dikkate alindiginda, yukarida
belirtilen agiklamadan hareketle, bu lniversitedeki mevcut genel ortamin llkedeki genel yapinin aksine
erkek egemen cizgiyi beslemeyen bir yapida oldugu ve bunun da haklarin kullanimi boyutunda kiz
ogrencileri destekler bir sonuca yol actig1 séylenebilir.

Diger taraftan, arastirmadan elde edilen bulgulara gore kiz 6grencilerin politikaya ilgisinin erkeklere
kiyasla oldukga az oldugu belirlenmistir. Politika bilgisi ve politikaya ilgi konularindaki cinsiyet ayrimcilig
diinyada oldugu gibi Tiirkiye’de de ilgi odagi haline gelmistir. Sonug olarak, politikanin tarih boyunca
kadinlarin coke¢a dislandigi erkek egemen bir alan oldugu kaniksanmistir. Bu durum Tiirkiye baglaminda
da farkli degildir. Kadinlarin politikaya katiimi ve ilgisi geleneksel olarak erkeklere kiyasla oldukga
diisuktir. Ornegin; Tirkiye Biiyiik Millet Meclisindeki milletvekillerinin sadece %14’iG kadindir (TBMM,
2015). Bu noktada, Yayli ve Eroglu (2015) Turkiye gibi ataerkil Ulkelerde toplumsal cinsiyet
esitsizliklerinin kadinlarin politik hayata katiim seviyesinin distklUgl Gzerine glgli bir etkisinin
oldugunu ifade etmektedir. Cinsiyet esitsizligi konusu baglaminda Tirkiye’de kadinlarin istihdam
durumunu inceleyen Dedeoglu (2009) da, Avrupa Birligine Gye Ulkelerle kiyaslaninca, Tiirkiye’de ¢alisan
kadin oraninin erkeklere kiyasla olduk¢a az oldugunu ve kadinlarin etkisizliginin oraninin da oldukca
yiksek oldugunu belirtmistir. Kadinlarin konumu bu cercevede ele alindiginda, erkeklere oranla,
kadinlarin politikaya katiliminin istenen dizeyde olmadigi ve politik hayatta yeterli derecede temisil
edilememekte olduklari acik¢a gérilebilmektedir (Caglar, 2011; Yayh & Eroglu, 2015).

Kadinlarin politikaya katihmi ile ilgili alanyazin, erkekler ve kadinlar arasinda bir fark oldugunu ve
kadinlarin politik eylemlere daha az katildiklarini, politikaya daha az ilgili olduklarini ve bu alanda daha az
temsil edildiklerini gosterse de, diger taraftan, feministler ve elestirel pedagoji arastirmacilari bu
durumun cinsiyet determinizmi oldugunu 6ne sirerek aslinda bu dayanagin, toplum tarafindan
olusturulmus ve sirdirilegelen bir yapi oldugunu, kadinlarin politikayla ne kadar ilgili olurlarsa olsunlar,
erkekler tarafindan ginlik politik eylemlerde sirekli ayirimciliga maruz birakildiklarini savunmaktadir
(Sigauke, 2012).
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Arastirmadan elde edilen bir baska bulgu da, 6grenci kulliplerine katilimin, sivil katilimin her Ug
boyutu lzerinde de anlamh ve olumlu bir etkisi oldugunun ortaya konmasidir. Alanyazinda da genisge
yer aldigi gibi, 6grenci kuluplerine, toplantilara, organizasyonlara katihm, akran gruplarin yurttashk
¢iktilarini etkileyen dnemli bir unsur olmasindan dolayi sivil katilimi giiglendiren 6nemli bazi yollardandir
(Bryant et al., 2012). Ayrica, bu ortamlar, bireylere birbirleriyle etkilesimde bulunma imkani sunan ve bu
sayede katalizér gorevi gorerek sivil katilim dizeyinin yikselmesini saglayan ortamlardir (Flanagan,
Levine, & Settersten, 2009; Meyer, Tope, & Sowash, 2004; Verba, Schlozman, Brady, & Brady, 1995).

Calismanin diger bulgularina gore, cocuklugun gectigi yasam yerinin sivil katiimin ¢ boyutunun
kombinasyonuna anlaml bir etkisi oldugu gorilmustir. Fakat bu degiskenin 6grencilerin aktiflik,
haklarini kullanma ve politikaya ilgi diizeylerine ayri ayri anlamli bir etkisinin olmadigi anlagiimistir. Yani,
hayatlarinin gogunu biyliksehirde gecirmis Ogrencilerle, kiicik sehir, kasaba ve koylerde gegirmis
ogrenciler arasinda aktiflik, haklarini kullanma ve politikaya ilgi dizeyi agisindan anlamh bir fark
gorilmemistir. Bu sonucun, bahsi gecen devlet lniversitesindeki 6grencilerin profili ile agiklanmasi
mimkindir; daha 6nce de deginildigi (izere, 6grencilerin blyiik bolimu Tirkiye baglaminda daha liberal
yaklasimlara sahip olduklari ileri sirilebilecek olan orta ve yiiksek sosyo-ekonomik diizeye sahip
ailelerden gelmektedir. Bu anlamda, kiguk sehir, kasaba ve kdylerden gelen 6grencilerin de aslinda
ailesel ozelliklerinin ve sosyal sermayesinin blylksehirlerden gelen 6grencilerle benzerlik gostermekte
oldugu ve bu durum sonucunda da gruplar arasinda sivil katihmin higcbir boyutunda anlamli bir fark
olusmadigi soylenebilir.

Arastirma sonuglarina gore, gazete okumanin 6grencilerin aktifligi, haklarini kullanma ve politikaya
ilgi olmak Uzere sivil katihmin tim boyutlarina anlamli bir etkisinin oldugu ortaya ¢ikmistir. Gazete
okuyan o6grencilerin okumayanlara oranla s6zi edilen l¢ boyut baglaminda sivil katihmlarinin daha
yiiksek oldugu gorilmustir. Gazete okumanin kamusal ve politik olaylara ilgiyi artirdigi géz 6nilinde
bulunduruldugunda, bu durumun sebebi, gazete okumanin 6grencilerin ¢evrelerinde olan bitenin daha
¢ok farkinda olmalarina yardimci olmasi olarak agiklanabilir. Gazete okuyan bireylerin yurttaslikla ilgili bir
farkindalk kazanma ve ayrica oy kullanma, gonilli hizmet, organizasyon toplantilari, projelerde yer
alma, kultiplere katilma ve grup calismasi gibi alanlarda yer alma olasiligi diger bireylere gore daha
ylksektir (Jeffres, Lee, Neuendorf, & Atkin, 2007; Meyer et al., 2004).

Arastirmanin diger bulgularina gore, anne egitim diizeyinin 6grencilerin aktifligine ve politikaya
ilgilerine anlamli bir etkisinin oldugu fakat haklarini kullanma konusunda anlamli bir etkisinin olmadigi
gorilmisttr. Anneleri ylUksekoégretim mezunu olan 6grencilerin, anneleri ylksekégretim mezunu
olmayanlara kiyasla politikaya ilgi ve aktiflik diizeylerinin daha yiksek oldugu anlagilmistir. Bu durum,
daha iyi egitim almis anneler tarafindan bu 6grencilerde yurttashga dair kiltir farkindaliginin daha
yiiksek diizeyde tesvik edilmis olmasinin bir sonucudur denilebilir. Ozellikle, aile ortaminda, anneler
cocuklarin egitimi gibi konularda sorumlulugun ¢ogunu Ustlenerek cocugu hem sekillendirir hem de ona
bakim ve destek saglar (Ersoy, 2012). Haklarin kullanimiyla kiyaslandiginda, aktiflik ve politikaya ilgi daha
fazla disiinsel beceri gerektirmektedir ki bu da iyi egitimli annelerin tesvik edebilecegi bir seydir. Ote
yandan, haklarin kullanimi boyutunun, aktiflik ve politikaya ilgi boyutlarinin aksine, daha iyi egitim almis
anneler tarafindan desteklenmeye bagl ve zihinsel yetenek gerektiren bir boyut olmadigi séylenebilir.

Baba egitim dizeyinin sivil katiimin U¢ boyutunun kombinasyonuna anlamh bir etkisi oldugu
gorilmekle beraber, ayri ayri incelendiginde bu degiskenin sadece Ogrencilerin haklarini kullanma
izerinde anlaml bir etkisi oldugu anlasilmistir. Ozellikle, babasi yiiksekégretim mezunu olmayan
o6grencilerin babasi yliksekogretim mezunu olanlara kiyasla haklarini kullanma dizeylerinin daha yiksek
oldugu belirlenmistir. Ogrenciler arasindaki bu fark, egitim diizeyi diisiik olan babalarin aileleri icin
zengin ve istikrarli bir ortam saglayamamasi ile agiklanabilir. Bu tur bir zorluk ise, bireyin, muhtemelen
daha iyi egitim almis babalari tarafindan saglanan daha yilksek sosyo-ekonomik cevrede yasayan
bireylere nazaran haklarini daha ¢ok aramasina ve kullanmasina yol agabilir. Diger yandan, iyi egitim
almis bir babaya sahip olma avantajinin yoklugu, bireyin aktiflik ve politikaya ilgi gdsterme gibi daha
sofistike eylemlere yonelmesine ise imkan vermemektedir; ¢linkli bu eylemler, ihtiyaclar hiyerarsisinde,
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bireyin 0Ozellikle temel yasam standartlarini giivenceye almak adina basvuracagi haklarini kullanma
eylemi ile kiyaslandiginda daha az 6ncelikli olup daha Ust sirada yer almaktadirlar.

Calismadan elde edilen bulgular, yiiksekdgretim baglaminda sivil katilimin nasil tesvik edilebilecegine
1stk tutmasi agisindan 6énem teskil etmektedir. Universitelerin, dgrencilerin bir sosyal grubu kabul
etmelerini, sosyal bir kimlik gelistirmelerini ve bu sayede benzer diislinceler ya da eylemlerde
birlesebilmelerini saglayan sosyal bir kimligi oldugu icin, 6zellikle ylksekogretimin, 6grencilere sundugu
bu ortam araciligiyla 6grencilerin yurttaslikla ilgili egilimlerini ve sosyal degisim ¢abalarini destekleyici bir
rolii vardir (Barnhardt et al., 2015). Ozellikle, calismanin bulgularinin agikca ortaya koydugu gibi, 6grenci
kuliblne katihm Tirkiye baglaminda gengler arasinda sivil katiimin artmasina 6nemli bir katki
saglamaktadir. Sivil katihm dizeyinin bir Ullkede demokrasinin gelisimi icin ¢ok ©6nemli oldugu
diisiintldiginde, Universite yonetimlerinin 6grencilere sosyallesebilecekleri, farkhliklari hosgoériyle
karsilayacaklari, bir gruba ait olacaklari, glivende hissedecekleri, sorumluluk alacaklari, isbirligi
yapacaklari kultpler kurarak onlarin sosyal hayata ve karar verme sireglerine katilmalarini saglayacak
firsatlar yaratmasi gerekmektedir (Kege, 2015). Bu sayede, 6grenciler Universite ortaminda demokrasiyi
aktif sekilde tecriibe edebileceklerdir. Ozellikle birgok calismada da ortaya kondugu gibi Tiirkiye’'de
gengler arasindaki distk sivil katihm diizeyi goz oninde bulunduruldugunda (Doganay et al., 2007;
Erdogan, 2001, 2003; Esmer, 2012; Sener, 2012), Universiteler i¢in bu konunun 6nemi daha da
artmaktadir. Dahasi, bilindigi gibi, Giniversite egitimi siiresince gegirilen yasantilarin, mezun bireylerin
politik katihmina ve demokrasiyi tesvik edici eylemlerde bulunmalarina etkisi blyuktiur (Lott II,
Hernandez, King, Brown, & Fajardo, 2013). Ayrica, bu yasantilar 6grencilerin etkili vatandaslar olmasina
katki saglamaktadir (Barnhardt et al., 2015). Tum bu sebeplerle, 6grencilerin (lkeye iliskin politik
meselelerde daha ¢ok farkindalik kazanmasini saglamak icin Universitelerin farkli noktalarinda (6rn;
bolumler, yurtlar) gazeteler Ucretsiz verilerek 6grencilerin dizenli olarak gazete okumalari tesvik
edilebilir.

Gelecekte yapilacak arastirmalar igin, bu calismanin diger Universitelerde de tekrarlanmasi, yeni
arastirmalar igin ise verilerin daha detayli ve birden ¢ok ydntemle toplanmasi yoluyla &grencilerin
ozellikle diislik sivil katilim diizeylerinin sebeplerine odaklanacak sekilde tasarlanmasi 6nerilebilir. Ayrica,
ylksekogretim baglaminda demokratik vatandashgin gelisimini ve Ogrencilerin aktifligini etkileyen
faktorleri daha iyi anlamak adina oOgrencilerin sivil katilim duzeylerinin Gniversite atmosferi
(Universitedeki atmosferin ne kadar demokratik oldugu) kapsaminda ele alinmasi da bir baska oneri
olarak sunulabilir.
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